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£ . S ; Preface , ” :;‘. . .
Thls INDIVIDUALIZED READING CURRICULUM is part of a series -~
of publlcatl'gas of the Clinical Teacher Model of Interrelated Areas of \J
Special Educatlon at the Flonda State University, The behaviorally
specified and measurable. reading objectives for exceptional pupils are 9:
some of the common behgyiors nécessary for succegding in the mainstréam
» . of regular education. Cliftcal Teacher Trainées, using  this curriculum
T during their field practicum and internship, denﬁn‘strate the:r generic
competencies of diagnosis and intervention. .
The prototype reildmg curriculum was designed d}ng 1971-72 by
- Robert Barrios, Beverly Blanton, Jthl Kelly, Lee Kotick, and Teressa
. Willbur, 'when they were Clxmcal Teather Traineés. Field trials .during
, 1972 73 indicated needed revisions, and was subsequently re-desngned by
the’ present aufhors The INDIVIDUALIZED READING CURRICULUM
e is introduced by 7 phitosophical overvigwl Conceptual and instructional :
models provide organizational and sequpntlal jdéds. !ndmduailzed instruc- | i
tional madules, clustered intomajor. competency areas, are the basic units | ;
for instruction. Cluster compe ency' tests and suggested module test items 1
complete the curriculum. - B
" This-curriculufn is-a critic cémponenLofthe Clinical Teacher Model. [
, It is believed 4hat -a teacheX using thls curriculum will be able to
individualize and personalize the reading program for-exceptional children.
This aspiration is historically consistent with the philosophy and prowi.
sions for meeting the.individual needs of each child. . ~
Individual instruction is necessanly -more ‘thoro tha

i
i
A

“class
instruction. Each pupil masters by himself all the work necessary to

‘1
reach the grade stand. rd as shown by thoro tests;if he is weak in H
- any place, he is given repair-exercises® until he"’js thoro. Under an i
individual system, pug.'s vary in the time remiired to complete a !
unit of work, but they are practically. idenfical in thoroness in s 1
results; under. the class system the time is umfon'n but they vary in |
thoroness. - z !
< , This new relationship between pupil and teacher is the mother of |
_.an education which hzs a far horizon. It means an open door to i
- ambition; motives and all conditions Tavorable to, education. It . ‘
means freedom to the latent birthrights of €ach different peysonal-, ot
ity The pupil can think in his own way and at his own rate. His' - “'
teacher is not his taskmaster but his- friendly helper. School isnota - ¢
,treadmn]] but an exemlse-ground for his ambltron his desnres and his e ‘,
personal ingenuity. ST
. Practically all .eadlers would be’ specialists. Nor will the
backward pupils be a serious menace to the success of the others.
Their segregation.w,ll, not even be ne,cessary If, for reason of their
‘expert instruction, special teachers ‘are des:rable for them, these
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o lnterary expression. They will be tauglit to the limits of their abnhty, :
- ©  and their instruction will not be affected Yy the instruction of. . !
Y others, nor will their instru:tion affect others. ) ! i
: ) P Fredenc Burk “lndmdual Instruction vs. the Lockstep Systém,” The
: ) American City, Vol. XV1I1, No. 4, Apnl 1918(328-33)
' . Louis Schwartz and Andrew Oseroff
. Tallahassee, Florida S~ '
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Introduction o,

This reading contmuum or. leamning hnera.rchy is a we].l defined
sequence of progressive,” behaviorally defined objectives designed-as a

guideline for setting up a student’s program of study.! It should be noted 7

that the authors have considered-the many reasonsdeammg hierarchies,
useful and even. essential as they are for: curncul,l’lm development, are-
inadequate by themselves for the planning of curriculum evaluation,
Summative evaluations slould require consideration of a variety of the
learner’s characteristics: “intellectual abilities, motives, values, plans,
interests, and attitudes. Thus, this reading continuum was designed to-be
used as a complementary approach to readmg insfruction and noi as 2
method used in isolation.

* As has been pointed out in the Gage Handbook, in the chapter entitled
“Research on Teachmg Readmg,"_“some methods.and materials are better
than oOthers, but there seems to be no ‘best] method for all children,
leamning to read.”® What is needed then is a flexible curriculum with many

‘points of entry, different methods of instruction, and options among .

instructional objectives. The modular format of. instructional units will
h efully lend itself to such flexnblhty : \

“This does not imply the abandonment of sequence requnreménts
inherent m the stfucture of material to be learned, but does lmply
that prerequnsntes where essentlal are to be specified in terms of

. capabilities of the learner rather than in terms of p(evxous

. instructional experiences. A flexible curriculum avoids the necessity

“for all individuals to proceed through all steps in a curriculum
sequence, and adapts to the fact that some individuals acquire.
prerequisités on their own, while others need more formal support
to establish the prerequisites. for advanced leammg 3

{t is the deepest concern of, the authors tHat wnthm tlus system new

and varied instryctional matenals and Ob]eCtheS will be developed in

response to the changing e lucatlonal mteres;{ and requlrements of voth
teachers and students: /

The conceptual model is the basis of the order in Wthh thesa modules
are presented. Although no rigid Jhler;i/rchy exists, certain skills” are

presuriied to be requisite entry behaviors /-for use of the reading continuum.

If these ¢ntry behaviors are not present, then the skills must be acquired.
Included in these skills are both auditory and. visual-motor perceptibh as

well as the entire range of haptic skllls These may be seen as part of the =

model, but are not presented as modl/lles in the continuum. '
The Clinical Teacher should be sure that each student’s auditory and
visual dcuity have been tested, particularly if there is any reason to suspect

because of the indirectness of théir relationship to reading. However, lt

must not be aSSumed \:hat this are{ of functxonmg may be ignored.
. . s

a deficit in either area. The haptn(;zzkllls are not included in this continuum

[y E a
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In using the modules of the reading contingtim, the Clinical Teacher
shou'd consider the language development of’each child. Many of the
modules require a specific type of response, either verbal or métor. If the
child is unable to make the appropriatg response, analternate type of .
response should be considered. The objective of the modules is the
acquisition of specific skills, and these skills may be demonstrated .in
various ways. [t is not as important that the child make exactly the type  *
response specified, as it i5, that 'he demonstrate ir;i some way his abihy to
. complete the required task or demonstrate the behavior, ~

_ Important concepts which are required from the beginning of the
reading continuum are those of “same” and “different.” An understandmg
of these concepts is a prerequisite to success in the continuum. They are
not taught in the continuum, but ihe child is requlred to make fiumerqus
distinctions based  on these €oncepts. Daily lessens- m th“ Peabody
- Language Develdpment kits, Levels P and 1, may be fcund to be helpful if
- it'is necessary to teach the chiid these concepts.

This continuum has been designed as 2 perfogmance-based prograni. [n, -
other words, it is built on a conceptual model of information processing .
skills. To..follow Yhis type format, certain behaviors and skills must be
identified, as in the conceptual model, and then defmed

To follow the structure of 2 pérformdnce-based program, the authors
have defined eac.}\x module’s instructional intent in the PURPOSE. The
behavioral objectives (competenc:es to be obtained) have then been stated

in three parts: - | \. ,
1. Outcome: What the student is to do when he has mastered tht
", ' skill of behavior, :
: 2. Context: A suggested way in which the student may arrive at the '
intended utcome, N .
3. Criteria: level of\ ach:evement at which the student is deemed

competenJ in 4 behavior (mastery level).

The authors realize that the means (context) offered t;a obtain any
objective are ofte'}n not absolute. That is why options are always included
as another means'of substitution for context. There is no absolute means

to achieve -the desired behavior and changes may be made to fit the:
individual’s learning cha; cteristics or the educational environment.

" As stated previously, criterion levels have been set for each objective.
Fowever, in many instances the term Clinical Teacher Judgement may be
seen. This generally ‘means that -the.Clifiical Teacher should consider the
weighi of tl.s cbjective as a- prerequisite to the desired mastery skills.
Congideration should also be-given to the reasonableness of the amount of,
time needed to obtain the objective. Often a student’s performange on a

" single objective may not adequarely measure the intended understandjng
and/or application skills which should .be obtained. Therefore, it is

foreseen by the authors of t'ese modules, that situations will arise in
,

Q . ) TN
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. which the clinical judgement of the teacher must be the decisive factor in
, _ determining, a’student’s level of competency. e

Critenon devels are used when assessing the behavior by use of simple
test items. These criterion-referenced items are written so that they
measure the outcome of the prestated objective. The ‘authors intend the
uger to take advantage of these items to the fullest extent by means- of a
pre- and posttest. The items might be used as a pretest measure to see‘if a
child is ready to enter a module fo]lowmg that sample. Then, of course,

the items would be used to assess the competercy level at the completlon
of each module.

-A major competency test has also been designed for the Clinical
‘a\ Teacher’s utilization. The competency iest covers a module cluster. It is
“used to lrelp in diagnosis. By. using a cluster item, the Clinical Teacher méy
sample behavior, to help'locate the level.on the continuum at which the
child may need to enter. This enables an accurate assessment without
havirig to sample each mggdule. On the other hand, the Clinical ’[\eacher

may use this instrument in reverse, to check whether the competenC1es
. and/or behaviors have been a(.}neved ’ -
3 . v Properly used, this program can help you implement many areas of
your own program, and help you design remedial strategies to achxeve the
instructional gains you as a clinician, deem neceSSary. ~

T
o

\
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OBJECTIVES - B
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CLUSTER COMPETENCY
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Referenced) ¥
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Modules Modules | Mod"aes Modules
1.11-1.84 § {2.11-2.24] [3.11-337| (°4.11-4.66

COMPE "NCIES:

1. The competency of reading is the integration of the four major
skills | re-Reading, Reading-Phonetics, Reading-Linguistics, and
Reading-Comprehension) enabling the exceptional child to achieve -
at various levels. Reading achievement is measured by the amount
of comprehension, and the content of different difficulty [evels

s attained Within théconstraints of specified time limits.
MAJOR COMPETENCY TESTS (Normative):
2., 3., 4, & 5. The major competency tests in Pre-reading,

* Reading-Phonetics, Reading-Linguistics, and Reading-Comprehen- -
sion may' b§ chosen by the Clinical Teacher from the wide array of -

standardized, norm-referenced tests.
. ! :

t
- PERFORMANCE OBJECTIVES: .
. 6. Pre-Reading competency is the achievement of auditory, visual,

and haptic skily]ls believed to be pre-requisite for rending behaviors. -

7. Read'ingf-Phom'%ltics competence is the achievement of " skills in
.identifying and verbalizing the phonetic sounds, of letters and of
letter combinations, believed to be interconnected with the

achievement of other reading behaviors.

-
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8. Read"l/ng-IJﬁguistics competency is tie fachie?ement of skills in .
i(/] ptiﬁcatibn and rule application, of word forms, parts of speech,
- and sentences, be.eved to be interconnectedswith thehﬁie’vement :
of other reading hehaviors. .-
’ 9. Reading-Comprehension competency is the achievement of skills in
Syntax, word meaning, ysentence }neaning, 'phrase meaning, and
p'lragraph meaning, believed to be mte'connected with the
achjevement of other readmg behaviors,
+ CLUSY".R COMPETENCY TESTS (Criterion-Referenced):
' 10. The .cluster competengy tests in Pre-Reading dre criterion-refer-
' enced measures of achievement- in letter knowledge, and _in
discrimination, memory, sequential niemory, and comprehensro/n
in both the aud:tory\and visual channels, (Aud:tory and visual-'*
motor ' perception, anth the entire .range: of haptic skills, are
<onsidered fo be pre-requisite to this reddmg contmuum ) 5]2
tests include Mudulesl 11:1.84.

11, The cluster.competency tests in Re?mg :Phonetics are uritenon—
referenced measures of achievemeny in tonsonants, and vowels:
These tests include Modules 2.11-2.24.

12.The cluster competency tests in. Reading- ngunt:cs are cntenon~.
referenced measures of achievemant in word form, sentences, and
. parts of speech. These tests include Modules 3.11-3.3%

13. The cluster competency :iests in Reddmg Comprehension - are
criterion-referenced measures of achievenjént -in 4Wu:1 meaping, .
‘phrase meaning, sysltax sentence meaning, a.nd paragrapﬂmeamng
These tests mcl,ude Modules 4, 114 66. ~

. . . ¢
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‘ 1.0 Competendy: Pre-Reading

1.1 - Module Cluster: Auditory Discrjminaﬁjon o [J\

N
o

.1.11 Module: Sound Discriminatio:ri'

sounds.
P

I BEHAVIORAL OBJECTIVE(S): o

" 'A) 1. Outcome: The student will"discrim"i“r;at_e between different

. ' sounds by raising his hand appropriately? .

: 2. Context: A series of ten.pairs”of sounds, five of ewhich are -

identical and five of which-are not. ™ -

3. Criteriar 100% accuracy. U };

Sounds by raising his hand apprepriately.
2. Context: A series of fifteen pairs of sounds, six of which are
ilentical, three of which vary in intensity, three of which vary
. /only in duration, and three of which vary only in pitch.
7 Criteria: 100% accuracy. * .

IRE

Il INSTRUCTIONAL RESOURCES/OPTIQNS/ACTIVITIES:

.-",",,—“1 ‘ A) Clinical Teaching, Smith, p. 149-50

—BK(Peabody; Language Development Kit, Level #P :
/ .63 & 45 3-3; 11-2; 30-2; 25-3; 37-3, 47-4; 48-3; 57-1; 60-1 & 3;
‘ 67-1, 69-2',\71-%; 90;4',;103-3‘,, 1072 & 3;112-1& 2',~l 16-3;128-2,
) 3, &4; 129-3; 131;1',&' 3; 132-1 & 2;.1334; 137\1;-/138'74;}414;
144.3;145-2; 150-2;152-1; 153-3 & 4“,455-3; 156-3; 157-3;159-3;

160-4; 1612 &4; 1624; 163-4; 167-1 & 4, 169-3; 176-3; 171-1;

1783;179-1 :

"~ C) Peabody Language Development Kit, Level #1
56-3; 100-2 )

IV SAMPLE TEST ITEMS: ..

A) ijen a series of ten }55i’r‘s"’6f"$§)uﬁdS',"ﬁVé‘O'f which are identical and’
five of which are not, the student will raise his hand when the
sounds are ditferent. - =~ ‘ .

B) Given a series of fifteen pairs of sounds, six of which are identical,.

. three of which vary only in inténsity, three of which vary onlty in
duration, and three of which vary only in pitch, the student will
raise his hand when the sounds are different.

I 'PURPOSE: To provide the student with the skills for discriminating

B) 1. Outcome:.The student will Tiscriminate between similar

13



1.0 Competency: Pre-Reading ' B
1.1 Module Cluster: Audijtory Discrimination :

1.12 ‘Module: Rhyming’

-1 PURPOSE: To provide the student with the skills for rhyming.
II BEHAVIORAL OBJECTIVE(S):

" A) 1. Outcome: The student will raise his hand when a pair of words ’
rhymes. -
2. Context: A list of ten pairs of words presented orally, five of
which rhyme and five of which do not.
3, Criteria: Clinical Teacher Judgement
B) 1. Outcome: The student will name a word which rhymes with a
given word. _ .
Context: Alist of ten one-syllable words presented orally.
Criter/"a: Clinical Teacher Judgement ’

w N

[y

C) 1. Outdome: The student will name a pair of words that rhyme.
2. Cormtéxt: Not significant
3. Criteria: Clinical Teacher Judgement

11l INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES:
" A) See Appendix
B) Clinical Teaching, Smith, p. 150-151

C) Peabody Language Development Kit, Level #P —
. 33-1; 36-2; 39-4: 404, 464, 48-4; 49:3; 64-3; 77-4: 105-3; 109-3: >
120-3; 130-2; 133-3: 137-3; 149-3; 154-2; 158-3; 171-3 '

D) Peabody Language Development Kit Level #1 .
9-1; 13-3; 16-2;, 18-2; 24-2; 31-1; 37-1; 44-3; 48-2; 49-1; 57-2; - -
70-1; 74-3; 79-1; 2; 93-1; 96-2; 98-3; 104-2; 106-3; 109-1; 116-2;
118-3; 122-17 127-1; 142-3; 145-2; 153:2; 158-2; 160-3; 161-1;
169-1 e ’
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IV SAMPLE TEST ITEMS: : | :
A) Given a list of ten paiié'“o‘f one-syllable words, five of which thyme

S

R and five of which do not, the student will raise his hand when a
pair of words thymes. .-~ - a

St

R B) -Given a list of ten one-syllable w.ic‘n'ds presented orally, the stident
will name & word which rhymes with each given word.

v

.C) The student will name a pair of words that rhyme. - ' ,"

L




I.0 Competency: Pre-Reading o :

1.1  Module Cluster: Auditory Discrimination

1.13- Module: Single Consonant D:scrlmmatlon

'

I PURPOSE: To provide the student with the sk:lls for dxscnmmatmg
A

single consonants.

Im . BEHAVIORAL OBJECTIVE(S):

. iy A v L
Outcome——\’l'he student will discriminate between single con-

sonant sounds by responding verbally. *
Twenty pairs of consonants presented orally, ten of

"y

_,A)' 1.

2. Conte:ét
which are the same and ten of which are not..

3. Criteria: 100% accuracy. ' .‘ .
Ill INSTRUCTIONAL RESOURCEWOI’T-IONS/A?’TIVITIES

L A) Language Master Cards. For instance, each card contalmng two
“consonant sounds, a pause for student response as to whether the

sounds are the same or dlfferent and teaclfer confirmation.

S L

B) Cassette Tapes used in a similar manner. }‘
i
IV SAMPLE TEST ITEMS:
v A) Given. a series of twenty pairs of- consénants presented orally, ten.

of which are the same and ten of Wh‘lCh are not, the student will
indicate’ whether the consonant sounds are the same or different

by respondmg verbal]y C o ,
- .. ’ . X |

, , °

. f

»




. 1.0 Competency: Pl’e-Reading : \ .

' 1.1 Module Cluster: Auditory Discrimination
1.14 Module: Initial Consonant Discrimination .
I PURPOSE: To provide the student with the sk:lis for d:scnmmatmg
initial consonants. -
[ - . . e

B BEHAVIORAL OBJECTIVE(S):

"A) 1. Outcome: The student will dlsomenate between mmal con-
sbnant sounds by responding verbally.
2. Context: Twerjty pairs of words presented orally, ten of which
pairs begin with the same initial consonant and ten of which do
- not, L ' '
3. Criteria: 100% accuracy.’ ‘
. .. Il INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES:
A) Wepman, Audjtory Discriminatio}l Test (initial eonsonz;nts)
) - [
B) Perc, Audltory stcnmmdtlon Test {initial consonants)

C) Durrel] — Improvmg Reading Instruetlon

D) °Durrell Sulhvan Murph/ Bulldmg Word Power - :
E) Lyons & Carnahan — Pljlonics We Use

F) Durrell-Murphy — Sé‘eech to Print Plh'om'-cS

G) Peabody Artlculatlon Caids |

H) Peabody Language Development Kit, Level #P
72-3;92-3; 116-2; 127-4; 129- 2, 145-2; 167-2; 174-2 1794 <«

I) Language Master Cards For instance, the teacher m1ght make a set?
of cgrds, each containing two words beginning with consonants, a
_ - pause for the student to respond whether the initial consonants are
i the sanie or-different, dnd teacher confirmation. -

10



I3

J)_ The fellowing commercnally prepared materials may also be fsn nd

to be suitable resources: »

_ Show You Know.— Then Go! — Teaching Resources, Phonics’

Game Transparencies — Discovery Phonics

Initia] Consonants — Listening Tapes Ideal
Consonant Lotto — Dolch - L
Auditory Discrimination in Depth — Teaching Resources

#,

[}

IV SAMPLE TEST iTEMS: o .

ftmc

.A) Gwen a list of twenty.pairs of words presented- orally, ten of which

JAruitoxt Provided v I

paxrs begin with the same initial consonant and ten of which do-
not, the student will indicate whether the initial consonant sounds’

are the same or different by responding verbally.

‘re

11



1.0 Competency? Pre-Reading '

1.1 Module Cluster: Auditory Drscrrmmatron

115 Module Fmal Consonant'Drscrrmmatron o )

I PURPOSE To prov1de the student wrth the skrlls for drscrrmmatmg ,
final consonants. - ) <

Al

o BEHAVIORAL OBJECTIVE(S) ,5

A) 1. Outcome The student wrﬁl d1scr1mmate between ﬁnal con-
. sonant sounds by responding verbally, ' -
2. Context: Twenty pairs of w. vds presented orally, ten of which
' pairs have the same final co:isonant and ten’ of which do not.
3. Crltena 100% accuracy oo N
.7 ' T -,
IH lNSlRUCTIONAL RE OURCES/OPTIONS/ACTIVlTIES s
1

1scmmnatron Test (fmal consonants)

A) Wepmag Audltory 7
b S

B) Perc Auditory Djscrrr matron Test (final consonants)
o
18] Durrell - Improvmg Readmg Instructron f "

~

D) DurreH, Sulhvan Murphy Burldlng Word Power
‘ E) Lyons & Carnahan ~;Phonics We Use ' J

F) Peabody ArtrculatronCards R j S

‘G) Language Master Cards For mstance the teacher nught fake a set
. “of cards, with each!ucard containing two werds_ ending in
* " consonants, a pause for the student to respond whather the final
"« . consonants are the same or different, and teacher conﬁrmatron :
H) The following commerc;ally prepared materxals may also be found i

- to e suitable; resources
“Final Consonant Transparencxes — Ideal ) .
Lxsten ng Tapes -+ Frnal Consonants — Ideal - »

. [ A . ‘
N r ot ’ . L2
[

! -

H
{

v
L
™o

AN




»

A) Given a list of twenty panrs of words preseiited orally, ten of whjch
"+ - pairs have the same final consonant and ten of which do not, the
student will indicate whether the final consonants are the same or

' : ) . et
IV SAMPLE TEST ITEMS: \.\

dlfferent by reSpondmg verbally N
* L}
. ot L - .
r . -
I B
L
U 4
» L]
b < . : . .
. 4
;N
' +
T
. )‘. A
~ Iy

'
, /
v
v - ) . .
o A3 i o
-~
. 7
. . . F . .
[3 - ~ -
//‘ ) a | s
. 1
. , >
3. . o
. .
1
v ' .
|
Al -
Y
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R 7 roviedi v | : . . . ST g

‘



1.0 Competency: Pre-Reading

Q

| 1.1 Module Cluster: Audltory Dlscrlmlnatxon

o

116 Module Smgle Vowel Discrimination

I PURPOSE To provide the student with the- skills for smgle vowel
discrimination.
- "
1II. BEHAVIORAL OBJ ECTIVE(S):

_A) 1. Outcome: The student will discriminate between smgle vowel
| sounds by responding verbally. .
~" 12, Context: Ten pairs of vowels presented orally, ten of thch"‘
are the same and ten of which are not.
t 3. Criteria: 100% accuragy.

HI INSTRUCT IONAL RESOURCES/ OPT IONS/ ACTIVITIES

A) Language Mastéer Cards. For, 1nstance, each card containing two
vowel sounds, a pause for student response as to whether the

. ~sounds are the came or different, and teacher conﬁrmafion.—J

B) Casset)e' Tapes, L‘.s‘ed in a similar manner.

-

IV SAMPLETESTITEMS o o

+
'3

- A) Given ten pairs of vowels presented orally, ten of which are the

" same and ten of w ich are not, the student will indicate whether
the vowel sounds are the same or different by responding verbally

;8. \

J

-




1.0 Competency: Pre-Reading S ' . f

1.1

— . : -
r . L

Module Cluster: Auditory Discrimination . /

117 Module: Medla] Vowel Discrimination /:‘ _—

I

I

11

PURPOSE: To provide the student with the skills for dxscnmmatmg
medial vowels. /

I

BEHAVIORAL OBEJ CTIVE(S):

A} L. Outcome The student will discriminate betgveenr medml vowel -
sounds by respondmg verbally.
_ 2. Confexi: Ten - -pair§ of words presented orally, ten of Whlch
- have the same medial vowel sounds and ten of Whlch do not.
3 Criteria: 100% accuracy. ) i

o
i

INSIRUCTIONAL RESOU_RCES/OPTIONS/ACT_IV/ILI‘IBS:

{
RV

A) See Appendlx for examples . . /,

B) Wepman, Auditory Dlscnmmatlon Test (medlal)

C) Perc, Auditory Dnscnmmatmn Test (Medial vovVels)

" D) Language Mastcr For instance, each card containing two one:

syllable words with a medial vowel, a pause for student response as
to whether the medial vowais are the same or different, and
" teacher confinnation -

E) Cassette Tapes, similar in usage to Language Master Cards

F) Durrell, Sullivan, Murphy = Building Word Fower

G) Lyons & Cérnahan PhonicssWe Use

H) The followmg cummetcxa]ly prgpared materials may also be found
to be suitable resources:

Vowel Discrimination — Llstenmg Tapes — Idea]
Vowel Lotto — Dolch i

.15



IV SAMPLE TEST ITEMS ,
A) Given a llst of ten pairs of words presented orally, ten of whjcll
Thave the same medial vowel sounds and ten of which do not, the

~ student will indicate whether the medial vowel sounds are the same

. or different by responding verbally. '

[T D

16 - o



1,0 Competency: PreReading”® = -
L. Modulé‘ Cluster: -‘Auditory#Discriminatibnr ks
"1.18 Module: stcnmmatnon of Smg]e Consonant Blends

1 PURPOSE: To p(OV!de the student w:th the skills for dnscnmmatmg
single conscnant blends. .

Il BEHAVIORAL OBJECTIVE(S): = - .
A) 1. Gixtcnme: The. student will ‘discriminate‘_betwee:) the sounds
~ cof single consonant blends by responding verbally.
I ~2 C’ontext Twenty pairs of consonant blends presented orally,
en of which pairs are the same and ten of which are not.

3. /Criteria: 100% accuracy. ' R
111 INST UCTIONAL RESOURCES/OPT IONS/ACTIVITIES
_A)/See. Appendlx o ¢
}3) Language Master Cards. For mstance the teacher might make a set
of cards, each card containing two consonant biends, a pause for

; the student to respond whether the blends sound the same or’
7 different, and teacher confirfnation. . -

‘C) Cassette tapes similar in usage to Language Master Cards. .

IV SAMPLE TEST ITEMS:
A) Given a series of twenty ‘pairs of consonant‘ blends piesentéd
orally, ten of which are the same and ten of which are not, the

student wiil indicate whether the sounds of the consonant blénds
are the same or different by responding verbally.

17



'\ 3 oA ﬂ- ‘. ‘ s ) P‘ . /’/

1.0 Competency: Pre-Reading ' ' : e,
1.1 Module Cluster: Auditory Discrimination
% 1.19 ‘Module' Discrimination of Initi‘al'(fopﬁsonant Blends

1 PURPOSE To provrde the - student with the skrlls for drscrumnatrng
initial consonant blends : )

I EHAVlORAL OBJEﬁTIVE(S)
.A) 1. Outcome: The student wdl discriminate between initial con- .-
7 "sonant blends by responding verbally,
) !'2. Confext: Twenty paifs of words presented orally, ten of which
- pairs have the same initial’ conconanl blend and-ten’ of which
o domot. T o S : * .
' 3. Criteria: 100% accuracy . ] S

°

A

/
Il INSTRUCTIONAL RESOURCES/OPTI})NS/ACTIVITIES
'A) See Appendrx . | / .

"B) Durrell- Murphy Speech to Prrnt/Phomcs

C) Lyon., & Carnahan - Phonrcs We Use

D) Language Master Cards. For mstance the teacher might make a set
“of cards, each card containing two words with initial ¢onsonant
blends, a pause for the student to respond whether the initial
‘consonant blends are the same or different, and teacher confrrma--'
tion. :

E) Cassette t}apes,\similar in usage to the Language Master Cards,

+*
L4

F) Peabody Articulation Cards -~

G) Peabody Language Development Krt Level #P
167'2 - 5,

H) The followrng commercrally prepared materrals may also be found
,to be suitable resources:
: Lrstemng Tapes — Ideal . - .~ -+
‘ Consonant Blend Playing Cards ~ McGraw-Hill :
. Phomcs Game — Lyons & Carnahan , - \ A\

A




A

NN

.

Q

ERIC-

Aruitoxt provided by Eic

Ve

v SAMPLE TEST ITEMS: e ’

A) Given a list of twenty pairs ofwords presentcd or&lly ten .of which
pairs have the same initial consenant blends and ten of which do

T not, the student will indicate whether the sounds of the injtial
consonant blends are the same or different by respondmg verbally

/)
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1.0 - Competency: Pre-Reading o ‘

Module Cluster: Auditory Discrimination

1.191 Disdrimination of Final Consonant Blends

1

o

PURPOSE: To prowde the student with the skxlls for dxscnmmatmg
final consonant blends.

{
BEﬁAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will discriminite between final con-
sonant blends by responding verbally. ‘
2. Context: Twenty pairs of words presented orally, ten of which
have the same final consonant blends and ten of wnich do not.
3. Criteria: 100% accuracy. '

]

Il INSTRUCTIONALYREV-QOURCES/OPTIONS/ACT_IVITIES:

 A) See Appendix' .

B) Durrell-Mu’rphy_— Speech to Print Phonics

C) Language Maéter. For instance, each card containing two one-

syllable words with a final consonant blend, a pause for student

" response as to whether the final consonant blends are the same or
different, and teacher confirmation. . N

n

D) Cassette Tapes, Similar in usage to Lung'ixage Master Cards
E) Phonics We Use — Lvons & Carnahe 1

F) The following com: nencmlly prepared matermls may also be found
to be suitable resources:
Listeni.ig Tapes — Ideal , ,
Consonanit Blends Playing Cards — McGraw-Hxll
Phomc_Game - Lyons & Carnahan’ .

I\ SAMPLE TEST ITEMS

A) Given a llSt of twenty pairs ofwords presented orally, ten of wtuch

have the same findl consonant blends and ten of which do not, the

. student will indicate whether the sounds of the final consonant
" blends are the same or different by responding verbally.

-

]

/

t’; 20
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1.0 Competency: Pre-Reading .

}.2 . Module Cluster: Auditory Memory
1.21 Module: Auditory Memory,o"fSoun_ds.'

II PURPOSE: To provide the student with the skills for auditory
_memory of sounds.

"o
[

i BEHAVIORAL OBJECTIVE(S}: - . -
A) 1. Outconf e:-The student will recali verbally or physically repro-
© “duce in/any sequence a series of sounds previously heard.
2. Context: Three different series of four sounds, presented to
the student when blindfolded or out of his line of vision.
3. Criteria: 100% accuracy. : '
B) 1. Outcome: The student will recall verbally or physically repro-
duce in any sequénce a series qf'sounds previously heard.
~2.lContext: Three different series of four sounds, presented to
the student when*blindfolded or out of his line of visfbn; a-
pa five seconds following the aforementioned context,
followed by the reading of a distracting sentence from an
unfamiliar story, frllowed again by a five second pause.’
3. - Criteria: Clinical Teacher Judgement

1% lNSTRUCTlONAL RESOURCES/OP’I‘IONS/ACTIVITIES

A) Language Mastcr Cards. For mstance the teacher m:ght make aset .
of cards, each card containing two or three sounds and a pause for
the student to name the sounds which he heard. s

' |
B) Cassette tapes, similar in usage to the Language Master Cards. In
using the tapes, the teacher might make the series of sounds longer-

‘ , and include teacher feedback.

|
42.3 |
L

.
[ C}“Peabody Language Development Kit, Level #P g
3.3; 11-3 16-3;27-3; 303 71-3; 112 1 &2 141 1&4; 171 1
« ) l( :
D) The followmg cnmmercmlly prepared materials may also be found
to be suitable resources: ‘
Perceptlon of Sound Teachmg Resources

f
5.::- | | | N ’



IV SAMPLE TEST ITEMS:

A)

B)

Gw 1 three different series of four sounds (example: clap hands,
tap desk, tap a pencil, ring a bell), presented to the student when|
blindfoided or out of his line -of vision, the student will recalll
verballv or physwally reproduce the sounds.

Given three different series of four sounds presented to the student

when blindfolded or out of his line of vision, a pause of five

seconds following the aforementioned _context,' followed by the

‘reading of a distracting -sentence from an unfamiliar stery,
followed again by a five second pause, the student will recall .

verbally or physically reproduce the sounds heard.

[R——

&
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1.0 . Competency: Pre-Reading '/
1.2 Mogule Cluster: Auditory Memory
1.22 'Module Audrtory Memory of Words

I - PURPOSE: To provrdc the student with the skilis for auditory
memory of words

I BEHAVIORAL OBJECTIVE(S) e

B A) 1. Outcome: The str{dent will verbally recall, in any sequence, a

series of words. |
2. Context: Three series of four familiar words, estaohshmv wet |

spoken at the rate of one per second.

3. Criteria: 100% accuracy. : _ ’ )‘

. c. )

series of words.
. - ~ set, spoken at the rate of one per second. .o
3. Cntena 100% accuracy. - o . /

-0} - Qutcome: The studeat wzll verbally recall i any sequence a /

series of words. :
2. Context: Three series of two unfam;lnr words, spoken at the/

rate of one per second. ° ' .

* 3. Criteria: lOO%acouracy, _ - 'l

3

D) 1. Outcome: The student will verbally recall in any sequence, J
series of words.

2. Context: Three series of four-familiar words, establishing sct

~ spoken at the rate of -one per second; a pause of five seconds

followmg the 1forementzoned coniext, followed by the readrrlg :
of a istracting sentence from an unfamrlrar story, followed
again by a five second pause. ~ 3 J

o 3. Criteria: Clinical Teacher Judgemer‘rt ¥

E 1. Outcome: The student wilt verbally recall in any sequence' a

\ " series of words.

2. Context: Three series of four farmhar words, not estabhshmg
set, spoken at the rate of one pér second;, a pause of ﬁve
_seconds following the aférementioned context, followed by
” the reading of a distracting sentence from an unfamllrar story,
followed againby a ﬁve second pause. /,. : f

L ) . B /
. / =

‘\j : ‘B) 1. Outcome The student wnll verbally recall in any sequence, a ‘( )

2. Context: Three ¢ eriesof four tamiliar words, not est_ablishing ,!:_ =
f

AN



!

3. Criteria: ClmrcalTeacherJudgement

11 INSTRUCTIONAL RESOURCES/OPTIONSIACTIVITIES

A,

B) Dolch — Picture word cards’

&)

D)

.E)

Dolch Words — 95 basic nouns A
S o ‘ 7~

Master Language Cards. For-instance, the teacher might make a set
of cards, each card containing two or three words followed by a
pause’ for the student to name the words whlch he heard.

Cassette tapes, srmxlar in_ usage to the Language N}FierCmds. In
using the tapes, the teacher might make the series of Words longer,

and provide teacher feedback : - S
Peabody Language Development Kit, Level #P
40-3; 41-1; 44-1 & 4; 57-3: 72-1; 89-1; 91-1; 97-3; 100-1 & 2;

- 104-1; 120-1; 123-1; 124-3; 138-1 & 2; 1441 & 2; 148-1 & 2;

160-1; 180-1

IV SAMPLE TEST ITEMS:. -

~A) Given three seri€s of four famrhar words, establrshmg set, spoken

)

0

(not necessari}y in.sequefrce) the words previously heard.

at the rate of one word per second, the student will name (not
necessarily in sequence) the wotds previously heard

Given three; series of four familiar words, notuestablis'hing' set,
spoken at the rate of one word per second, the student will name

'

Grven three series of two unfamrhar words; spoken at the rate of
one word 'per second, ‘the student will name (not, necessanly in

i

at “the rate of one word per second; a pause of five seconds
following the aforementioned context, followed by the reading of

. a distracting sentence fri)m an-unfamiliar story, followed again by

a five second
-sequence) the

ause; the student. will q\%r‘ye (not necessarrly in
rds prevrously heard

sequence) the words. prevrously heard. , A .

(R

D) Given three,series of four familiar w0rds, eétahlishing eet, spoken|



T

O

ERIC

Aruitoxt provided by Eic:

<

E) Given three series of four familiar words not establishing set,
spoken at the rate of ‘'one word per second; a pause of five seconds
followmg the aforementioned context, followed by the reading of
a dnstractmg sentence from an unfamiliar story, followed again by
a five se(:ond pausé, the student will name (not, necessanly in
sequence) the words previously heard.

BV

‘ . ..“ ‘ &;‘.
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1.0~ Competency:. Pre-Reading . L o N
-4-;2 ¢Module Clustgr: 'Auditory Men::‘ory‘

1.23 Module “Audi ory Memory of Numbers N
), K <
I PURPOSE To provide the student thh .the skrlls for aud;tory -
memory of numbers . :

I BEHAVIORAL OBJECTIVE(S): = ' _ o

CeT A) Outcome The student will recallgzerbally, in any sequence, a
~ series of numbers previously heard.
T 2] Context: Three series of four random numbers spoken at: the
_ rate of ofie per secorid. )
3. Cntena 100% accuracy. ' ¥

B) 1. Outcome: The student. wrll recal verbally, in any sequence a
' serieg of numbers previously heard. - .
2. Context: Three series of four random numbers spoken : at the ==
rate of one per second; a pause of five seconds followmg the r
aforementioned context, followed by the reading of a distract-

_ _ ing sentence from an-unfariiliar story, followed agam by a five - ¢
s second patse. : : L
3 “Criteria: Clinical Teacher Judgement o PR
inr I\JSTRUCTJ.ONAL RESOURCES/OPI‘IONS/ACTIVITIES
A) nguage Master ‘Cards. For mstance the teacher_rnrght make aset
K of cards, each card containing two or three numbers; foliowed by a
pause for the student to name the numbers which he heard.
|
B) Cassette tapes, srmrlar in usage to th° Language Master Cards. In
. using tne tapes, the ‘teacher. might make the series of numbers _
longer and include teacher feedback L
C) Peabody Language Development Krt Levél #P ' ‘ \ .

463

!

IV SAMPLE TEST ITEMS .
. ‘ A) Given three series of four random numbers spoken at the rate of o
- one per second, the student will name (not necessanly in sequence)

the numbers prevrously heard. .-




1

b
“*B) Given three series of four random numbers spoken at the rate of .
"one per second; a'pause of five seconds following the aforemen-

. tioned context, followed by the reading of a distracting sentence
~ . from an unfamiliar story, followed again by a five second pause,
“" " 'the student will name (not necessanly in sequence) the numbers

prevnously heard. :

o . . T i

Q S c .

ERIC

o R Lo 27 * |
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Cornpetency: Pre-.Reading
Module Cluster Audrtory Memory

Module Audrtory Memory of Letters B S

1 PURPOSE To provide the student with the skills for audrtory
, memory

t:
o

ad Il BEHAVIORAL OBJECTIVE(S)

A) 1~ Outcome: The student will verbally recall in- any sequence,

random letter previously heard. .
2. Context: Three series of four random letters spoken at’ the
" rate of one per second. - .
‘ 3. Crrterra 100% avf,uracy o . e

R |

B} 1. Outcome: The student will verbaliy reca]l in any sequence ' .

random letters previously heard.
2. Context Three scries of four random letters, spoken at’the:
rate .of one per second; a pause. of five seconds following the
aforementioned context, foll wed by the readmg of a distract- -
ing sentence from an unfamrlrar story, followed again by a f.Ve
se.und put.se S
3. Criteriai Clinical Teacher Judgement o .

Jii INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES: '

Vo A) Lang)lage Master Cards. For instance, the teacher might make 2 set

of cards, each card containing two or three letters, followed by a
pause for the student to name the letters which lie h&ard.

B) Cassette ‘tapes, srmﬂar in’ usage sto the Language Master Cards In

IV SAMPLE TEST ITEMS:

) using the tapes, the teachér might’ make the series of letters longer,
and mclude teacher feedback.

-~ . , -

A) Given three series of four random letters, spoken atfthe rate of one

- per second, the student will name (not necessarily in sequence) the
letters previously heard. = ™ '

ot

" 28
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/
B) Given three se/nes of four random letters, spoken at the (ate of one
per second; a; pause for five seconds following the aforementioned
context,. followed by the readmg of a distracting sentence from an
urfamnlmr story, followed again by a five second paiise, the

student w1ll name (not necessarily in sequence) the . Iette's.

prewously heard. ‘ ‘ N e :
/,‘- e _ s

ERIC

{AFulToxt Provided by ERIC .




10 Comneterlcy: Pre-Reading ‘ : L o
1.3 Moduie Cluster: Auditory Sequential Memory...I
1.31 Module: Auditory Sequential Memory of-Sound's R

I PURPOSE To provide “the student with the skills for- a‘ud:tory
sequential memory. of sounds. ‘

1l "BEHAVIORAL OBJECTIVE(S)i - .

A) 1. -Outcome ‘The student W111 recall verbaily ot thslcally repro-
duce'in sequence a series of sounds.
2.. Context: Three series of four sounds; presented to the student
when bhndfokded or out of his line of vision.
3. Cyiteria: 100% accuracy, '

ur INSTRUCTIONAL RESOURCES’OPTIONS/ACTIVITIES o I

A) Language Master, Cards, For mstance the teacher might make a set
" of cards, each car Containing three sounds,.followed bya pause
for the student to/name the sounds which he heard. ‘

B) Cass‘ette tapes, smnlar i usage to the Language Master Cards. In
using the tapes, the teachgr might make the series, of sounds longer,
and include teacher feedbaizk

6] Peabody Language Development K:t Level #P ; - N
43.3;98-4; 1174; 1334; 138-4 162-4 ' -

D). Peabody Language Development Kit, Level #1 -
- 4-3; 7"—"3' 44-3; 65-3' 80-3;97-3; 110-2' ]15-2‘ 140~3' 162-3

E) The followmg commercm)ly prepared matenals mxght also’be -
found to be suitable resources:: -
Memory Audltory and Vlsuai Teachmg Resources Film-
stnps
Sequenee Tapes ~ Ideal

[V SAMPLE TEST ITEMS
A) G:ven three series of four sounds (example claphands tap desk,
- tap: a pencil, ring a Lell), presented to the student when

"blindfolded or out of his line of vision, the student will recalr
verbally or physically reproduce the sounds in sequence.




1.0 Competen_cy: Pre-Reading ;
o 1;3 "Module Cfuster Audrtory Sequenttz Memory
1.32 Module Audrtory Sequermal Memory of Words

1 PURPOSI: To provide the student. with skll]s fpr Audrtory sequentral
memory of words.

II BEHAVIORAL OBJECTIVE(S):i

A) 1. Outcome: The student will recall vé.baHy, i
" ‘presented, a séntence.-

- 2. ‘Context: Three four word sentences, spoken at the rate of one

word per second.
3. *Criteria: 100% accuracy.
L B) 1. Outcome: The student will recall verbally/,i tneﬂ?b‘rde:r
o presented, a senfence. L

the .order '

2. Context: Three rine word sentences spoken at the rate of one '

word per second. , -
3 Criteria: 100% accuracy '

111 IN"TRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES

A) Ferinden, Educational Interpreratron of the IT! DA This booklet

* contains specific exercises which- may "be used to. increase audrtory-

sequentral memory.

B). Any common nursery rhymes may be used. For instance, the
teacher might prepare a cassette tape Wlth several nursery thymes,
and pauses for student response

C) Peabody Language Development Kit, Level #P -
8-4; 9-1' 30-1 ; 73-2; 103-2

o D) Peabody Language Development Krt Level #1

: 9-1; 13-3; 16-2; 18-2; 19-4 24-2; 31-13'37-1; 44-3 45-2; 463
. 48-2; 49-1; 57-2; 60-2; 70-1; 74-3; 79-1; 82-3; 853 86-3; 93-1;
96’2\021 103-1; 104-1;106- 3; 107-2; 109-1; 116-2; 122-1;

/ 1
1271 1,323 152:1; 15¢1 157-2; 1611




) - R o ',‘.

E) The following commercially prepared 'materials may also be found"

to be suitable resources: |

Memory — Audntory and Visual — Teachmg Resources Film-

strips : s o e
Sequence Tapes-—ldeal o

lV SAMPLE TEST ITEMS

Y
A) Given three four word sentences, spoken at the rate of one Word
£ per second, the student will repeat the sentences. .
B) Given three nine word sentences, spoken at the rate of one word
per | second the student will repeat the ser: tences
g .
/ B .
. 24
R
i o !
¢
. ‘ , )
\ 4
,' ///
A
/'/ .
\ , i
- Ll \) ) . . _--; . “.:‘_ . s . .
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1 0 Competency Pre-Reading
1 3 Module Cluster Auditory Sequentla] Memory

133 Module: Auditory Sequentral Memory of Numbers
& .

1 -PURPOSE: TPo provide - the student w1th ‘the skills for audltory
sequential, memory of numbers

I BEHAVIORAL OBJECTIVE(S):

A).1. Outcome;: The student will recall verbally, in sequence, a serics
of numbers.’
2. Context: Three series of four random numbers spoken at the
-rate of on¢ per second.
- 3. Criteria: 100% accuracy.

‘Il INSTRUCTIONAL REéOURCES/OP’I‘IONS/ACTIVITIES:

- A) Ferinden, Educational Interpretation of the ITPA. This booklet
contains specific exercises which may be used to improve auditory
sequential memory. .

_B) Peabody Language Davelopment Kit, Level P
812 .

C) Peabody Language Development Kit, Level #1
97-3; 104-1; 157-3; 158-3

D) The followmg c0mmerc1ally prepared matenals may also be found

to be suitable rescurces: N ~ .
Memory - Au-:htory and Vlsual - Teachmg Resources Film-
strips .

Sequence T .apes —Ideil
Sesame Street Number Records - Columb1a Book and Record
Library

-
s

IV SAMPLE TEST [TEMS:
A) Given three series of foir random aumbers, spoken at-the rate of
one per second, the student-will name the numbers in sequence.

T




~
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{.0 Competency: Pre-Reading -
‘1\’ 1.3 Module Cluster: Auditory Sequential Memory

: 164)-: Module' Auditory Sequential Memory of Letters

| PURPOSE To provide the student with the skills for audltory
) Isequenhal memory of letters _
N |

II {BEHAVIORAL OBJ ECTIVE(S):

A}. 1. Qutcomé: The student will recall verbally, in sequence a series
/"'//l/ of letters. '

T
_ 2. Context: Three series of -four random letters, spoken at the
rate of one per second. T
: 3. Criteria: 100% accuracy. s
. : 4 .
]_Il] INSTRUCTIONAL RESOURCES/OPTIONS/A%FIV]TIES:
» { ) .

A) Cassette tapes, For instance, the teacher might make a tape
including series of letters,a pause for student response, and teacher
feedback.

l B) The following commercially prepared materials may also be found

) to be suitable resources: )
. Memory — Auditory and Vlsual - Teaching Resources Film-
i strips
f. Sequence Tapes — Ideal ) ’

Sesame Street Letter Recrods — Columbla Book and Record

Library ' ) . .

: 4

A) lee three pairs of four’ random letters, spoken at the rate of one

- I;’ SAMPLE TEST ITEMS:
|
j? per second, the student will name the letters in sequence.
| ’
V

|
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K ]0 Competency Pre-Readmg

~

1 4 ModuIe Cluster: Audltory Comprehensron

‘ 1.41 Module: Audltory Comprehenswn - L1tera1

II BEHAVIORAL OBJ ECTIV&S)

I PURPOSE: To provrde the student thh the skllls for the hteral'
audltory comprehensnon . .

A) 1 Outcome: The student w1ll perform a series of actions in.

sequence.
2. Context: Three series of three dlrectrons presented orally.
3. Criteria: 100% accuracy _ : SN

B) 1. Qutcome: The student will verbally recall ﬁve detar]s of a

- story. -
2. Context: "A story presented orally.
3. -Cntena 100% accuracy

III INSTRUCT IONAL RESOURCES/OPI‘IONS/ACTIVITIES

A) General farry tales and chﬂdren s stones These are avallabie as

*'books, records and/or tapes

B)

Peabody Language DL:veIopment Kit, Level #° ~ .
L'teral (Main idea, fo be able to fol]pw directiqns in a sequence,

"etc.) 104; 26-3; 271 30:1; 334; 351&2 47-3; 49-3; 51-1; 66- 1
& 3; 69-1;70-3; 7 I 84-3; 87-2; 88-3; 93-2; 94-2; 100-1; 102-1; -

104-3 11U-4 113-3, 1193 1714; 124-3; 125-1 & 2} 1311 1341

‘n

136-2; 141-1; 144-1; 148-1; 1564 . \ ,

_ Following Vérbal Dlrect:ons ' ;

K

- “FoIlowrngDucctlons Time” . . “

- &35 177-4 17815' .

54; 8-2; 94;10-4; 12-1; 13-3 133 16-1;20-3; 214, 26-4 2712 &

.4; 322 &'4; 37:4; 38-1 & 4; 39-2 & 4; 42-4; 46-2; 47-3; 48-3; 50-2

& 4, 51-2; 53-4; 57-2;58-2 & 3; 61-3; 63-4; 65-2; 67-2; 68-4 71-3;
73-3;75-4;77-2, 823&4 85-4; 87-4; 89-3; 92:2; 94-4; 96-2 98-1;

. 1004; 1022 & 4; 103-1; 104-2; 105-2 & 4; 108-2 109-4 112-4;

11345 114-2; 117-2; 1182 119-1; 120-2; 122-4 123.2; 1262 3,
& 4;130-2; 1312 1342 13944; 1402&3 141-2; 145-4 1464,
147-2&4 ‘150-4 155-4; 159-4 165-2; 169-4; 1704 174—1{ 1761

A
1

A
Peabody. Language Devclopment Kit, Leve] #1. Actnvmes tntled

. H
s v .l

» ) . T o . 7. I\

v
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.D) The following commercially prepared matenals may also be found
- tu be suitable resources:
.Lxstenmg Comprehension Level 1B ~ SRA

t Followmg Directions in Sequence — Milliken
Memory — Auditory and Visual — Teaching Resources Film-
strip -, N .

it} -

o °
v SAMPLE TEST ITEMS:
A) Given three series of three d:rect:ons presented orally, the student
will perform the required actlons in sequence.

-

B) Given a story presented orally, the student will verbally recall five
details of the story.

Je
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. o
/10 -Competency: Pre-Reading . /

| |
/15 . Module Cluster: Visual Discrimination ' }
1.51 Module: Shape Discrimination |

I

! I PURPOSE" To provnde the student with the skills for discriminating
. shapes. ’ ¢
I BEHAVIBR_AL OBI‘ECTIVE(S): .. |
L. ~ . ;" . L .. . i ' .
A) ]. Outcome: The student .will discriminate between three-
dimensional geometric- shapes by prckmg up |the appropnate
object(s). , .
* 2. Context: Four sets of four three-drmensronal geometric

/ shapes,* each set contammg three shapes whfch are the same

and one which is different. S
3. Criteria: 100% accuracy. o
. ] L
B) 1. Outcome: The student will drscnmmate between two
' dimensional geometric shapes by pointing to the appropnate ‘
shape(s}. \

2. Context: Four sets of four two-dunensmﬁal geometric
- shapes,* each set containing three shapes whrclr ate the same-
_ Nnrieone which is different. . b
3.: ria: 100% accuracy. o Co

|
| \

» -

HI INSTRUCTIONAL RESOURCES/ OHT!QNS/ACTIVITIES'
A) Montessori Form Board S \

I B) li!ostrg Program for Visual Perception o

N C) Contmental Press Worksheets o SRR -\

D) Three-drmensxonal crrcles, squares,.tnangles and diarnonds\i

E) The followmg commercially prepared materials may also be found
to be suitable resources:

Color, Size, Shape Basrc Vlsual Perceptzon - Teachmg Re-
sources

‘ - Form Fi itter Box — Creatlve Playthmgs _
- Geometric Learning Shapes — Child Guidance
E * Playchips — Milton Bradiey :

*circle, square, trrangle dramond

‘EKC . -

wll Toxt Provided by ERIC



F) Peabody Languags Development Kit; Level #P

. PG) Peabody Language Development Kit, Level #1

IV SAMPLE TEST ITEMS:

13;15-1; 18; 23-3; 28-3; 34-3; 54-2; 82; 86-1 & 2;90-1 & 2, etc

i

143-1;1562 .

"A) Given four sets of four three-dimensional geometric shapes (circle,

B)

square, triangle, diamond), ezich set containing thiee objects which
are the same and one which is Jifferent, the student will indicate
whether the objects are the same or different by pwkmg up the
object whlch is different.

Gively four sets of four two dlmensnonal shapes (cirele, square,
triangle, diamond), each set. contammg three shapes which are the

same-and one which is different, the student will indicate whether

the shapes are the same or different By pomtmg to the shape wmch

_ is different.
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"1.0  Con petency:" Pré-Reading : . :
1.5 Module Cluster:, Visual Discrimination
1.52 ‘Module: Size Discri.minatign

I PURPOSE: To provide the student with the skills for discriminating
size. . : _ h

Il BEHAVIORAL OBJECTIVE(S):

]
N

A) 1. Outcome: The student will discriminate between three-
- -dimensional geometric shapes, with respect to size, by plckmg
up the appropriate object(s).
2. Context: Four sets of four thxee-dum-nsnonal geometric shapes
. (circle, square, triangle, diamond), each set containing three
_ . objects which are’the same and. one wiich differs only in size.
* 3. Criteria: 100% accuracy -
B)- 1. Outcome: The student will discriminate between two-
dimensional .geometric shapes, with respect to size, by pointing
to the appropriate shape(s).

2. Context: Four sets of four two-dimensional geometric shapes
(circle, square, triangle, diamond), each set containing three-
shapes which are the same and one which differs only in size.

3. Criteria: 100% accuracy.

111 INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES:
. A) Three-dimensional objects whicﬁ differ in'size; for instance, blocks.
B) Size Lotte

C) Graduated measuring cups:
' D) Peabody Language Development Kit, L.el # T
31-3

E) Peabody Language Deveiopment Kit, Level #1
34-3; 43-2; 119-3; 168-2; 179-1
F) The following commercially prepared materials may also be found
to be suitable resources:
Skillbuilders — Teaching Resources
Peg Sorting Board — Childcraft

ERIC - S e




% Ringarounds —’,Child Guidance
Learning Tower — Child Guidance -
" Size —'Develo'pmental_ Learning -

IV SAMPLE TbST ITEMS
- - A) Given four sets of four three-dimensional geometrrc shapes (circle; ==
square, tnangle diamond), each set containing three objects which
are the same and one which \differs only in size, the student will
mdlcate whether the objects are the same or dnfferent by plckmg
up the oh]ect which is different. C . ‘

B) szen four sets of {om two~d1menszonal shapes (c:rcle square
tnangle d)amond) each set contammg three shapes which are the-
/same -and-one which differs only in size, the student will mdlcate
v/ whether the shapes are the same or dnfferent by pointing to the -
-« shape whu.h is dlfferent - o /

%

Q
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l.O Competency: Pre-Reading
1.5 Module Cluster: V1sual Drscrumnatlon
-1 53 Module Colo—Drscnmmatron

+ - I PURPOSE: To prowde the student with the skills for drscnmmatmg
‘{ _ colors

/ II BEHAVIORAL OBJECTIVE(S)
A) 1. Outcome: The student w1ll d1scrumnate between colors by

" responding verbally and/or physically.

— 2. Context: Four sets of four sheets of colored paper each set
containing three sheets of paper which are the same color and
one which is a different color. ..

3. VCrlterra 100% accuracy. = . _ :
,TII INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES

)

A) Frostrg Program for szual Perception a

-~
B) Blocks of assorted colors. colored pegs and beads

-

C) Color chart
D) Continental Press Worksheets

" E) Peabody Linguage Developinent Kit, Level #P
‘ 2;9-1 &3;15;252; 42-3; 56°3; 763, 864; 103;et.

F) Peabody Language Development Klt Level #1
11-1; 12-1; 17-2 19-2; 30-2; 36—1 372;422; 141 3; 149-3

. G) The followmg .,ommercrally prepared matenals may also be found
" to be'suitable resources: . - - . . .
Color Matchettes — Judi :
. Tri<olor Viewer — Creative Playthings S
Parquetry Deslgns — Developmental Learmng Materials ;

/ o a1




IV SAMPLE TEST ITEMS: -
~ A) Given four sets of four sheets ot colored pdper each set umt.unmg
three sheets of paper which are the same color and one which is a
. different color, the student will indicate whether the colors.are tlie
same or.different by naming and/or picking up the paper which isa
dlfferent color.

L
& P
. A
. /—. e
® .
/ [
i ‘ \'T' ]
1 3
- P
I“ “
' . *
Qo _ ' ! .

E
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1.0 Competency: Pre-Reading _ ‘

1.5 ‘Module' Cluster: Vieual Discriininatiou 4

154 Module: Discriminatibn of Position

I PURmSE To provxde the student. with the skxlls for dlscnmmatmg _

. posxtmn
i

-§I BEHAVIORAL OBJECTIVE(S) o

A} 1. Outcome The student wxll discriminate between posxtlons by- -

.responding verbally andfor physically.

2.” Context: Four sets of four two- or th:ee-dlmenswnal obJects,
each set containing three objects which are the same and one
which differs only in respect to pos,tlon example: CO(

3. Cntena 100% accuracy ‘

m INSTRUCT IONAL RESOURCES/ OPT IONS/ ACT IVITIES

A) Peabody Language Development Kit, Level #1
272 28-3; 314; 381; 52-3; 55-3;,62-3; 71-2; 74-3; 832 86-3;
89-3; 95:3; 100-3; 101-3; 109-3; 111-3; 113-3; 134-3; 139-3;
-170-3 171-1; 176-3

B) Colored beads blocks

"C) The followmg commercially: prepared materials may also be found
to be suitable resources:- - :
Space Relationship Cards — Mﬂton Bradley

Spatial Relaponshxp Picture Cards — Deveélopmental Learmng

Materials -
Size, Position, Order Transparenc1es — ABC School Supply
Perceptaon of Spatlal Relatnonsmps - Teac}ung Resources

v SAMPLE TEST ITEMS

A) Given four sets of‘xour two-‘or three-dunensmnal objects €ach: set
. containing three objects whichare the same and.one which differs

only. in respect to position, the student will indicate whether the - -

* .objects are the same or different by nammg a.ndlor pomting to the:
chect which is d1fferent . .

£ -
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1.0 Competency: Pre.Reading
1.5 Module Cluster: Visual Discrimination
1.5 Module: Discrimination of Letters

I PURPOSE: To provxde the student w1th the skills fox= dlscnmmatmg
letters ,

n BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome The student will discriminate between letters by
pointing to the appropriate letter(s).

2. Context: Ten sets of four letters, each set containing three

! letters which are the same and one which is different.
3. Cntena 100% accuracy. '

I INSTRUCTIONAL RESOURCES/OP'I‘IONS/ACTIVITIES
A) Montessori Form Board

g P) Sandpaper Letters

‘ ;C)-Clay

o D) Thr\ee-dimensional'Letters
E) Flanﬁel board letters o “
F) Magnetic letters s@ J\ p

G) Alphabet domindes ’ o

H) The follo_wihg commercially prepared materials may also be found
“to be suitableresources: :
Stepping Stones — Instructo

IV SAMPLE TEST ITEMS: o

: - A) Given ten sets of . four letters, each set containing three letters
' which -are the same and one which is different, the student will
L ~ point to the letter which is different.

a



1.0 (;,.ompe'tency' Pre-Reading , o o
' 1.5 Module Cluster: Vrsual Drscrrmmatron
1. 56 Module: Matchmg Shape and Form

1 PURPOSE: To provide the, student Wrth the skr]ls to match shapes and "
forms . °

I BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome “The student wrll place together 1demrcal three-
drmensrona] objects.
- 2.”'Context: Two sets of’ three—drmensronal objects, randomly
ordered, each set containing identical objects. _
3. Criteria: 100 % accuracy over three consecutive tr.als

- B) 1. Outcome: The student will draw a-line between identical
geometric shapes. :
2. Context: Two sets of printed geometnc shapes, randomly- -
ordered, each set-containing identical shapes. -
3. Criteria: 100% accuracy

‘~C)‘k1. Outcome: “The. student wrll draw a lme between 1dentrcal

: prmted letters. :
2. Context: Two lists of prmted leiters, randomly ordered each
Co list contammg identical letters. . .

[

3. Criteria: 100% accuracy.

o

III INSTRUCTIONAL RESOURCES/ OPTIONS/AC T!VITIES
. A) Mon_tessorr Form Board . . o
: l§) 'Ihree-dtime.nsiona] letters
C) kFIah‘nel board and-leﬂers B
- D) Three-drmenslonal geometnc shapes '

-“E) Blocks

v A

‘F) They followmg, commerc ally prepared matenals ‘may also he
’ found to be suitable resources:
Magnetrc Spelhng and Number Board — Playskool

it -




v SAMEL.IiTESIT ITEMS:

-A) Given two sets of three-dimensional objects, randomly -ordered,

B)

C)

each set containing identical objects, the student w:ll place the
identical objects together, .

Given two sefs ‘of printed geometrical shapes, rar{dbmly ordered,”
each set containing identical shapes, the student will draw a line -
between the identical shapes. ] '

Given two lines of printed letters, randomly ordered, each list

"containing identical letters, the student will draw a line between
the identigal letters L
e i

i
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1.0 Con{petency: Pre-Reading -

*1.6 Module Cluster Visual Memory ¢ . -

‘\ . l..-." o - '
l61 Module Vlsual Memory of Shapes ot R T
1 PURPOSE To provxde the student wrth the SleS for vxsual memory
or shapes ..
: £ . RPN .
T I BEHAV[ORAL OBJECTIVE(S): o
.- ~ foe

- A) 1. Outcome: The student wnli pomt to § shape prevrousiy seen.
2. Context:.A three-dimensional geometric shape (cu’cle squafe,
. diamond, triangle) presented for five seconds, pr&sentéd for
recall with thrée other three-d:mens:onal geometnc shapes N

3. Criteria: 100% accuracy i , PR
B) 1. 'Outcome The student will point to a shape prevmusly seen.
o2 Context: A two-dimensional geometric shape (glrclp “square,
diamond, triangle) presented for five seconds; presented for
recall with three other two-dimensional geometric shapes. e

3. Criteria: 100% accuracy. B .

I INSTRUCTIONAL RESOURCES/OPTIONS/ ACTIVITIES:

A} Montessori Form Board _ ) B

L)

- B) Frostig Phogram for Visual Percep'fjor'1 L )
. B " . .xi l . H\_ -
C) Continental Press Worksheets , °

‘D). Three-dimensionaj geometric shapes
E) Peabody Language Development Kit, Level #P -
C 71513 1 &2 20-2; 38-2; 59-3; 67-4

- F) Peabody ‘Language. Development Kit, Level #1
148-1 -
G "The follow\mg commerc:ally prepared matenals may also be found
to be smtat{le resources: .
Form Fitter Box — Creatlve Playthmgs
Color, g
Resourc S

- - -“
&

ize, Shape — Basic Visual Porceptron — Teaching



Geometric Learning Shapes — Child Guidance
Play Chips — Milton Bradley

IV SAMPLE TEST ITEMS: ' )

A) Given a three-dimensional geometric shape, presented for five

seconds and presented for rccall with three other three-dimensional
geometric shapes\, the student will point to the -shape previously
Seen. . .

rid

B) Given a two-df'ffnensional geometric shape, presented for five =
seconds and presented for recall with three other twosdimensional
geometric shapes, the student will point to the shape previously
seen. - .

-

e
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~1.0 'Corﬁpetency: Pre;Reading

A
16 . Module CIUSter Visual Memory

'1.62 Module VISUa] Memory of Colors

I PURPOSE To provnde ‘the student with the SklﬂS for visual memory
of colors; ’

II BEHAVIORAL OBJECYIVE(S):
»
A) 1. Guicome: The student will point to a color previously seen.
2. Cantexi: A two-or-three-dimensional colored object which has
. been presented for five seconds presented for recall with three
“other objects which differ only in color. :
3. Criteria: 100% accuracy over three consecutive trials.

I INSTRUCTIONAL RESOURCES/OFI‘IONS/ACTIVITIES:'
A) Frostig Program for Visual Perception
B) Blocks of assorted colors, colored pegs and beads .

C) Continental Pres§ Worksheets

(53

D) Color chért;,: _ ¢
E) Crayons

F) Peabody Language Development Kit, Level #1 ° .
| 69-3;129-3 ™~

" G) The following commercially prepared materials may also be found
to be suitable resources;
Color Matchettes — Judi
Tri-color Viewer — Creative Playthings

N Parquetry Designs — Developmental Learning Materials
\\'N SAMPLE TEST ITEMS |

A) Given a two-or three-dimensional colored object, presented for five

“seconds ‘and presented for recall with’ three other objects which .

differ only in color, the student will point to the color prevmusly
seen.

49
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1.0 Competency: Pre-Reading,

1.6 Module Cluster: Visua Memory

: l-.63 Module: Visu:kaemory of Objects

I: PURPOSE: To provade the student with the sknlls for vxsual memory
of objects .

ll BEHAVIORAL ‘OBJ ECTIVE(*SL

A) 1 Outcome The student will point to an object previously seen.
‘2. Context: A common classroom object, presgnted for five
seconds; presented for recall with three other common
classroom objects.
3. Criteria: 100% accuracy over three consecutive trials.,

1 INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITlES: .

A) Ciassrooni objects, ‘such as blocks, pencﬂs rubber bands, and
sc:ssors

L]

T
B) Peabody Language Development Kit, Level #P .
8&2; 24-2 & 3; 33-3; 34-4; 36-3; 43-2; 70-2; 753 79-2; ]023
127-3; 162-2 1642 168-4

C) The following commuescially prepared mater.als may also be found
to be suitable resources:
Memory — Auditory and Visual — Teachmg Resources
- Memory Game — Milton Bradley

IV SAMPLE TEST ITEMS:
A) Given a common classroom object, presented for ﬁve seconds and

presented for recall with three other common classroom objects,
the student will paint to the object previously seen.

1
i
!
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1.0 “Competency: Pre-Reading e
1.6  Module Cluster: Visual Memory P

1.64 Module: Visual Memory of Letters

I' PURPOSE: To provnde the student with the skills for vnsual memory
' of letters.

I BEHAVIORAL OBJECTIVE(S): .-

A) 1. Outcome: The student will point to a letter previously seen.

2. Context: An upper case letter, presented on a flash card for
five seconds; presented for recall with three othe. upper case
letters on flash cards,

3. Criteria: 100% accuracy over five consecutive trials. i

1§ INST/RUCT]ONA.L RESOURCES/OPTIONS/ AC’i:'IVlTIES;t-
A) Card‘board.letters_f-‘ ‘
' B) E]annel board and letters
C) Continental Press Worksheets

D) The followmg commerc:ally prepared matenals may also be found
to be suitable resources:
Memory — Auditory and Visual — Tcachmg Resources
Key Teacher — Creative Playthings
Magnetic Spelling and Number Board — Playskool
Spill and Spell — American Seating Company

IV SAMPLE TEST ITEMS: ‘
A) Given an upper case letier, presented en a flash card for five

seconds and presented for recall with three other upper case letters
on flash cards, the student will point to the letter previously seen.

51




1.0 Competency: P;e-Reading o *

1 7 I“odu]e Cluster Vlsual Sequentlal Memory

[}

1 71 Module Vlsual Sequentr& Memory of Shapes B

‘I " PURPOSE: To provide the student with the skills formsual sequentml
. memory of shapes. ;;

I BEHAVIORAL OBJECTIVE(S):
. .
A) 1. Outcome: The student will replace in sequem.e a series of
’ shapes prewous]y seen,
2.- Context: Three-dimensional c1rcle square and tnangle pre-
sented for five seconds in randori sequence ‘scrambied and
. presented for recall. :
-3. - Criteria: 100% accuracy over three consecutive trials.
B) 1. Outcome: The student will replace |n sequence a series of -
shapes prevnously seeq.
2. Context: Two-dnmensnonal circle, square, and - triangle, pre",
sented for five seconds in random sequence; scrambled and
- presented for recall. J
3. Criteria: 100% accuracy over three consecutive trials.

by

m INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES:
- A) Three-dimensional geometric shapes
B) Montessori Form Board.

C) Frostig-Program for Visual Perception
. |
‘D) Continental Press Worksheets

E) Ferinden, Educational Interpretation of the ITPA. This booklet
' gives - specific activities which may -be used to improve visual
sequential memory.

) The following commercially prepared materials may also be found
to be suitable resources:
Form Fitter Box — Creative Playthings
Basic Visual Perception — Teacling Resources
v Geometric Learning Shapes ~ Child Guidarice
" Play Chips — Milton Bradley o
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G) Peabody Language Development Kit, Level #P
108- 1

H) Peabody I.anguage Development th Level #1
56-2 !
N

IV SAMPLE TEST ITEMS:

"A) Given a three-dimensional circle, square and triangle, presented for

. five seconds in random sequence, , then scramblé‘d and presented for *
recall, the student will replace the shapes in theéir original sequence ,

B) Given a two-drmensronai c1rcle square and triangle, presented for
" five seconds in random sequence, then scrambled and presented for
recall, the §tuden:t will replace the shapes in their original sequence.

-

w
- o
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1.0 'Competeney: , Prc-Reading‘
1.7 Module Cluster: Visual Sequenti‘al Memory
172 Module: Visual Sequential Memory of Colors *

I PURPOSE To provide the student with the skills for vrsual sequentral
: memory of colors

I BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will replace in sequence a series of .
~ colors previously seen..

- 2. Context: Three two- or three drmensronal objects drffermg

only in color, presented for five seconds in random sequence;
_scrambled and presented for re;::gl ’ _
3. Crrtena 100% accuracy over t ree irrals .
: e
1 INSTRUCTIONALRESOURCES/OI’I‘IONS/ACTIVITIES :

B

A) Frostig Program for Visual Perceptron

i
U ) 1
i (j ‘ B) Biocks of Assorted Colors s

W

C) Color Chrt ‘ e

-

D) Pegs Colored Beads -

<

E) C rayons

F) The following commercrally prepared materrals may also be found
to be suitable resources: K N
_Continental Press V; orksheets '
Color Matchettes — Judi : , -
Tricolor Viewer — Creative Playthmgs
Parquetry Desxgns Developmental Learning Matenals

¢

G) Peabody Language Development Kit, Level #1
61-2;96-1; 1293 ' . .

IV, SAMPLE TEST ITEMS:'

<

A Given three two- or three-umensronal objects drffermg only in

' color, presented for five seconds in random sequence, then

scrambled and presented for recall, the student will replace the
objects in thelr original sequence. - .
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1.0, Competency: Pre-Reading
1.7 Module Cluster: Vrsual Sequentral Memory

1 73 Module Vrsual Sequentral Memory of Objects

I PURPOSE To provide the 'student with the skills for visual sequential _

memory of objects.

RiS BEHAVIORAL OBJECT IVE(S)

A) L Outcome: The student will replace in sequence a series of

objects previously seen.

2. Context: Three small classroom objects presented for five

. seconds in. random sequence scrambled and presented for
recall, : ‘
3. Criteria: 100% accuracy over three consecutive trials.- .-

N

- 11l INSTRUCTIONAL RESOURCES/OPTIONS/ACTiVlTIES:_

A) Classroom Objects (pencil, eraser, block, chalk, crayon, etc.) -
‘B) Peabody Language Development Kit, Level #P. :
1113 ‘ A 7

.C) Peabody I_:,arrguége Development Kit, I_,evel‘#l ’
35-3' 41-1' 94-1 4, 116-1' 135-2'-149-1' 164-3; 166-3

D) The following co ~rmererally prepared materials may a]so be found " -

to be suitable resources:,
. Memory Audrtory and Visual ~ Teachmg Resources
Memory Game — Mrlton B ad]ey

Iv SAMPL}E TEST ITEMS:

P

" A) Given thrée smali classroom objects presented for five seconds in

‘random sequence, then scrambled and presented for recall, the -

student will replace the ubjects in their original sequence.

\,

e
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10 Competency: Pre-Reading
- 1.7 Module Cluster: Visual Sequential Memory

i.74_ Module: Visual'Sequeritial- Memory of Letters

i _PURPOSE: .To provide the student with the skills for visuat sequentral '

‘memory of letters.

11 BEHA}/IORAL OBJECTIVE(S)_:

A) 1. Outcome: The student” will replace in sequence a series of- .

letters previously seen. . .
2. Context: Three upper case letters presented on flash cards for

. five seconds in random sequence scrambled and presented for-

" recall. (Set of five)
3. Criteria: 100% accuracy over three consecutive irials.

111 !NSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITI‘ES: o
A) The following commercially prepared materra]s may also be found
to be suitable resources:
- Memory — Auditory and Visual — Teachmg Resources
_Continental Press — Worksheets »
Key Teacher — Creative Playthmb i :
~ Magnetic Spelling and Number Board — P]ayskocl S0
- Cardboard Letters — Miiton Bradley g - -
Flannel Board Letters — Milton Bradley .
. Spill and Spell — American Seating Company

IV SAMPLE TEST ITEMS:

A) Given three uppe: case letters presented on ﬂash cards for fi ve
seconds in tandom sequence, then scrambled ang presented for

recall, the student will replace the letters in their original sequence T

(Set of ﬁve)

Y

-

IR
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. 1.0 _Competency: Pre-Reading
1.8 'Module Cluster: Letter Knowledgei
1.81 Module: Matching
I PURPOSE: To provide the student with the skills for matching letters.
. . N\
I BEHAVIORAL QBJECTIVE(S):
A) 1. Outcome: The student will point to a letter which matches a
stimglus letter. \
2.. Context: A printed series of upper case letters in random

sequence; presented with a stimulus letter on a. ﬂash card,
which is also included in the series. '

BT—entena:—}GO%—accgraey—over—ﬁveeensecu&ive trials.

B) 1. Outcome: The student will point to a letter which. matches a

stimulus fetter. ‘ ™ A
2. Context: A print:d series of lower case letters in“random © -
sequence; presented with a stimylus letter, on a flash card, €

which is also included in the series. N i
3.. Criteria: 100% accuracy over ﬁvecLo%utive trials.
C) 1. Oitcome: The student will pomt to[a letter which matches a:
stimulus letter. .
2. Context: A printed word; presemed with a stlmulus letter, on
a flash card, which is also in the word.

3. énteua 100% accuiacy over ﬁve consecutlve trials in each
context. . ) e . |

HI INSTRUCT IONAL KESOURCES/OPTIONS/ACTIV]TIES
s A) Three-Dlmensronal Letters -
| B) Form—Bnard
‘C) Alphabet Flash Cards
. D) Flannel Board rmd Let-ters

-

E) The followmg commercra]ly prepared matenals may also be found
to be suitable résources:
Magnetlc Spelling & Number Board — Playskool
7 Alphabet Puzzle Board — Playskool

57




[,

A Fuiiext provided by enic [N

¥

[ "

v SAMPLE TEST ITEMS: .

A) Given, aprinted series of upper case letters in random sequence,
presented with a stimulus letter on a flash card which is also in the
seriés, the student will point to the letter which matches the
stimulus letter

o I8 ,.r . e

\
B) Given a prmted series of lower ca‘;' letters in random sequence,
presented with a stimulus letter on a flash card which is also in the
V- series, the-student will point to the letter which matches the
) . s stimulusletter.
9.

C) Given a prmted word, presented thl'J a stimulus letter on a fldsh
card, which' is also in the word, the student will point to the letter

whxch matches the stimulus letter

5

>
/
,
-

<

()

‘e

& .
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10 Competency Pre- Readmg
18 Module Cluster Letter Knowledge

182 Module Recognrtron

I PURPOSE To prowde the student with the skrlls to match the name
of a letter with its vrsuai counterpart

' “11 BEHAVIORAL OBJECTIVE(S)

A) 1. Outcome: The student erl point to a letter Wthh has'teen

) ; , named.

" 2. Context: A series of ten prmted upper case letters i in random
séquence and verbal directions naming one of the letters.

3. " Criteria:. Correct recognition of 90% of the Jetters of the

alphabet upper case. - ) o .

B) 1. Outcome: The:student will pomt to a letter which has been
named. “
2. Context: A series ol ten prrnte(. lower case letters in random
sequence and verbal directions naming one of thé letters.
3. Criteria: Correct recognition of 90% of the letters of the*

, alphabet, lower case.

ur INSTRUCTIONALRESOURCES/OPTIONS/ACTIVITIES R

A) Alphabet Flash Cards !
B) Alphabet Bnngo

| C)“ ’;‘lrree~Dirnensionzrl'ﬁ'e';tter"s

D) Alphabet Lotto I B
" E) Flannel Board and Letters S

F) Cardboard Letters - |

_G) The following commercrally prepared materrals may Hso. be found
to be suitable resounices: : P

° - Jumbo Letter Card Kit — ideal
Alphabet Puzzle Board — Playskool e
Letter Constancy Cards — Developmental Learning Materrals
\' ~
b

"
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IV SAMPLE TEST ITEMS:

A) Given a series of ten printed upper case letters in random sequence
and verbal directions naming one of the letters, the student will
point to the letter which has been named. '

-B) Given a series of ten printed lower case letters in random sequence
< and verbal directions naming one of the letters, the student will
point to the lettér which has been named. » ‘

v

QO , T 60
ERIC ‘
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10 éompetency: Pre-Reading

1.8 Module Cluster: Letter Krlowledge

" 1.83 Module Identrﬁcatlon

¥

I

18

IV SAMPLE TEST ITEMS: ;

PURPOSE To provide the student with the skrlls for the identifica-
tion ofletters o o

T
1

vBEHAVIORAL OBJBCTIVE(S) _ -

“A) L. Outcome The student will name the letters of the alphabet:-

~ (Setof 15 letters)
2. Context: Any prmted letter on a flash card upper and lower
case. -

3. Criteria: 90% accuracy, all xters of the alphabet upper and -

lower case.

INSTRUCT IONAL RESOURCES/OPTIONS/ ACTIVITIES

A) See Appendix for examples e . ,

B) Alphabet Flash Cards

C) Language Master Cards. For instance, the-teacher might have the-
letter printed on a Language Master Card (either lower or upper °

case) and have the student record the name of the letter A teacher
conﬁrmatron might also be given. :

H

D) Alphabet Bingo
E) Alphabet Lotto -~ . )

F) Flannel Board and Letters - .
G) The following commercially prepared materials may also be found
to be suitable resources:
o Magnetic Spelling Board — Playskoot
"Alphabet Puzzle Board'— Playskool
Letter Constancy Cards — Developmeéntal Learning Materials

kY
3

o
[N

A) Given any letter presented on a flash card, either upper or lower

case, the student will name the letter. (Set of 15 letters)

.61 .,
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1.0 Competency: Pre-Reading
' 1.8 Module Cluster: Letter Knowled_ge
1.84 Module: Recall and Reproduction

I PURPOSE: To provide the student with the "skills for recall and
rcproductlon of letters.

S BEHAVIORALOBJECTIVE(S): ’

J . A) 1. Outcome: The student wﬂl print lette:s of the alphabet, both
‘ " upper and lower case. .
2. Context: Verbally presented, in random order, all 26 letters.
3. Criteria: 75% accuracy. p

111 INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES:

v

A) See Appendix for examples..
B) Alphabet Flash Cards

C) Language Master Cards., For instance, the student might be
presented verbally with the name of a letter and a word in which it
is heard. He would then write the letter. :

D) Sang.,lpapc.r Letters
Y\
E) Tracirig Paper

F) Alphabet Bingo
G) Flannel Board and Letters o

H) The following commercially prgparcd materials nmy also be found
to be suitable resources: i
Magnetic Spelling and Number Board Playskool
Alphabet Puzzle Board — Playskool
Letter Constancy Curds ~ Developniental Learning Materiuls

IV SAMPLE TEST ITEMS:
Aj Given any letter of the alphﬁbct, verbally presented, the student
-will print the letter in both upper and lower case. (26 letters)
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20 Competency: Readmg P‘:onetu.s‘

"2

2.11 Module: Single Consonants

T

i

oI

1%

i

'ModuleICluster: Consonants
o .
‘4

PURPOSE To prov:de the student w:th the skills for naming and
verbahzmg ‘the phonetic sounds of consonants.

BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome:, The student will select the consonants.
2. Context: All letters presented on flash cards, in random
‘ordei. ' .
3. Criteria:, Clinical Teacher..’udgement N

B) 1. Outcome: The student will verbahze the correct p.honetlc
sounds of the consonants.
2. Context: All consonants, presented on ﬂash cards in random-
~order.-. . .
3. Cntena Clinicat I‘eacher J,udgement . -

INSTRUCTIONAL RESOURCES/OPTIONS/AC_’I‘IVVI'IA"IES': '

A) See Ap-pendix’ ’v / o ‘

B) Flash Cards AN

9] Sa_n.di)up-cr“Lettefs ‘ : . \

D) Language Mlster Cards. For mstance the teacher might make a set
of cards, eacl. card having aletter printed on it. The student could
record, and name the letter o1 verbalize its phonetic sound.

;

™~
SAMPLE TEST IThMS:

~,

N :
A) Given a set of flash cards mc]udmg alt letters in random order, the
* student will select the consonants.
B) Given a set of flash cards including all the consonants in random
order, the student will verbalize the correct phonctnc sounds of the

consonants.



20 Competency: Reading — Phonetics - ° =

2.1 ~M0dule Cluster; Consonants.

[ ' -

2.12 r‘lodule Initial Consonants |
I PURFOSE T provide the student with the skills for naming and
verbalizing the sound: of initial conzonants. -

I BEI;[AVIORAL OBJECTIVE(S)

© A) 1. Outcome: The student will verbalize the correct phonetic
’ = sound for an initial consonant previously heard,
2. Context: Words presented. verbally, mcludmg all initial con-
sonants, :
" 3. Criteria: Clinica! Teacher Judgement
B) 1. Outcome: The student will name an mrtral consonant previ-
ously heard.
< 2. Context: A’ list of words presented verbally, mcIudmg all
initial consonants.
3. Criteria: Chmcal Teacher Judgement

I INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES

A) See Appendrx for examples . s
Pt _ %

B) Speech t0 Print Phonic:, Durrell-Murphy

| +'C) Phonics We Use, Lyons & Carnahan: Bo:)k A, B?é, - ép. 1-40
D) Durrell-Murphy Phonics Set | | |
E) Bamell-Loft Working With Sounds: A, B,

F) The following commerumlly prepareu material may also be found
to be suitable as resources:
Flash Cards -
Consonant Lotto - Game \\ ' _—
Ideal Reading Tapes . . ‘ ' o
Filmstrip — Record Continental Press =~ :

( . e

-
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IV SAMILE TEST ITEMS:

A) Given a list of words presented verbally, iucluding ail initial
consonants in random order, the student will verbalize the correct

- ‘phonetic sound for the initial consonant he/she heard.

.B) Given a list of words presented verbally in random order, ingluding
all initial consonants, the student will name the initial consonant

which he/she heard.
Ci-’.*

&

ERIC .

Aruitoxt provided by Eic:



2.0 Competency: Readingr—'Phonetic.s

~ . '

2.1 Module Cluster: Consonants ’
2.13 Module: Final Consonants - -

1 PURPOSE: To provide the student with the skills for naming, and
verbalizing the sounds for final consonants.

Il BEHAVIORAL OBJELTIVE(S): -
A) L. Outcome: The student will verbalize the phdnetic sound of a
final consonant previously heard.
2. Context: A list of words presente(fverbally, including all final

consonants. AR

3. Criteria: Clinical Teacher Judgement

5

B) 1. Cu*-ome: The student wﬂl name a final consonant previously

heard. ¢
2. Context: A hst of words presented verbally, including all final
e consonants B .
3. Cmerm "Clinical Teacher Judgement
&

HE ]NSTRUC'I"IONAL»RESOU_RCES/OPTIONS/ACTIVIT]ES:
N A
B ~A) See iippendix for examples
B) Speech to Print Phonics, Du.‘rell-Murphy o
C} Phonics We Use, Lyons & Carnzhan: Book B
D) Durrell-M\urphy Phonics Set
E) Barnell-Loft Wdrking With Sound;: B r
“F). The following commercially prepared material may alse be found
to be suitable as resources: _
. Ideal Reading Tapes i
Filmstrip — Reading - Cuntment 1) Press

Flash Curds
Consonant Lotto — Game
\ - T

1 .

. h ! . !
o g _ ; ‘ N @
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IV SAMPLE TEST ITEMS:

A) Given a 'list of words presentgd- verbally, including all final
< consonants in random order, the student will verbahze the final
conzonant which he/she heard. \

B) Given a list or words presented verbally, inclading all the final

consonants in random order, the student will name the final
consonant he; she heard '
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290 Competericy: Reading—Pho.netic,s . !
- 2.1.. Module Cluster: Consonants . '

2.14 Module: Medial Consonants

:

1 PURPOSE: To provfde the student with the skills for naming and
verbalizing the sounds of medial consonants.

" .1l BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will verbahze the correct phonetxc
sound for a medial consonant previously heard.
2. Context: A list of words verbally _presented, including all
medial consonants. .
3. Criteria: Chmcal Teacher Judgement

B) 1. Outcome: The student will name a medial consonant previ-
", ously heard. ’
2. Context: A list of words verbally presented, including all’
medial consondnts. _
3. Criteria: Clinical Teacher Judgement .

‘{II INSTRUCTIONAL RESOURCES/OPT IONS/ACTIV[T!ES:
A) See Appendix for examples -
B) Speech to Print, Durrell-Murphy //'
; - r
C) Phonics We Use, Lyons & Carnahan: Eook B ’X
D) Durrell-Murphy Phonics Set
E) Barneli-Loft, Working With Sounds: B’

F) The foilowing rommercially prepared material mey also be found
suitable as resources:

Ideal Reading Tapes :

Film Stiip — Reading — Continentafl Press

Flash Cards _ ' \\
" Consonant Lotto — Game o !




IV SAMPLE ﬁ@rj'rms;

A) Given @ ist of words presented verbally, including all medial
.~ ceusonants,.the student will verbalize the correct phonetic sound
of the medial consonant which he/she heard.
B) Given. a list of words presented verbally, including all medial
_consonants, the student will name the medial consonant which
he/she heard. o
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2.0 Competency: Reading— Phonetics
2.1 Module Cluster* Consonants L
2.15¢ule: Cbnsonant Blends

-1 PURPOSE: To provide the student with the skills for naming,. and
verbalizing the phonetic sound of consonant blends.

I BEHAVIORAL OBJECTIVE(S):
‘4 1. Odtcome: The studer. will seleci the consonant blends
Context: Presented on twenty flash cards, ten of which are

. consonan! blends and ten of which are random samples of
letter coinbinations.

. 3. Criteria: Clinical Tea%-her Judgement

[ I

B) 1. Outcome: The student will verbalize the phonetlc sound of

the consonant blends, I
2. Context: Presented on flash cards, including ali consonan
blends.

3. Criteria: Clinical TeacherJudgement

I INSTRUCTIONAL RESOURCES/OPI‘IONS/ACTIVITIE?»: .

A) See Appendix for examples. S

i

B) Phuriics We Use, Lyons & Carnahan, Boolyi,’q ) E, pp. 66-72
C) Speech to Print Phonics, Durrell-Mburphy

D) Durcell-Murphy — Pl’{o;lics Set

E) Barnell-Loft — Working With Sounds B, C

F) The following core.mercially prepared material may also be found
suitable as resods\ces J

Flash Cards *} * ' -

Consonant Lott()\(Game & Activity)

Phono-Word Wheels

Crossword Py .
Scrabble '
Match Game — matching mmal blend w:th picture of an object

-

stamng with that blend. .
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Ideal Reading Tapes !
Continental Press Work Sheets

\ IV SAMPLL TEST ITEMS: _

A) Given a set of twenty flash cards, ten:of which"are consonant
blends and ten of which are random samples of letter combina-
tions, the student will select the consonant blends.

B) Given a set of flash cards including all the consonant blends, the
student will verbalize the correct phonetic sound of the consonznt
blends. » '
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2.0 - Competency: Reading — Phonetics,

. ~
2.1 “'Module Cluster: Consonants ' N
2.16 Module: Initial Consconant Blends

I PURPOSE: To provide the student with the skills for naming, and
verbalizing the phonetic sound of initial consonant blends.

, 11 BEHAVIORAL OBJECTIVE(S): , /;5 T
. [
? A) 1. Outcome: The student will name an 1mt1a1 &:onsonant blend
previoush’ heard. - I
2. Contex.. List of words presented verbally, mcludmg all initial
consonant blends.
3. Criteria: Clinical Teacher Judgement

B) 1. Outcome: The student will verbalize the correct phonetic
soind of an initial consonant blend previously heard.
2. Context: A list of words presented verbally, including all
initial consonant blcnds.
-3 Criteriziz Clinical Teacher Judgement

1y INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIESE

- A) See Appendix for examples | |
B) Speech to Print Ifhom'cs, Durrell-Murp‘ﬁy V-\

C) Phonics We Use, Lyons & Carnahan, Book B, C, D, E, pp. 66-72

D) Dufrell-Murphy — Phonics Set
E) Barnell-Loft — Working With Sounds B, C

F) The following commercially prepared material may also be found
suitable as resources:
Flash Cards
Consonant Lotto, (Game & Actmty)
Phono-Word Wheels
Crossword Puzzles )
Scrabble i -
Match Game — matching lmtlal blend 'V1th plcture of an object
starting with that blend.
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. Ideal Reading Tapes -
/_,Continental Ptess Work Sheets -

IV SAMPLE TEST ITEMS: - :
A) Given a list of words presented verbally, inciuding all initial
consonant blends, the student will name the inicial consonant
blend which he/she heard. - ' v

B) .Given a list7of words presented verbally, including all initial
“ consonant blends, the student will verbalize the correct phonetic
~ sound of the initial consonant blend which he/she héard.

&
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2.0 Competency: Readlng ~ Phonetics i
P :

2.1 Module Cluster: Consonants
2.17 Module: ‘Final Consonants Blends

1' 'PURPOSE: To provide the student with the skills-for naming and
verbalizing the correct phonetic sound for final consonant blends.
6

II BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will verbalize the correct phouetic
sound of a final consonant blend previously heard.
2. Context: A list of words presented verbally, including all final
consonant blends. (ten words)
3. Criteria: Clinical. Teacher Judgement

I .
*

_ B) 1. Outéome: The student will name a figal consonant blend”

previously heard. . : H

2. Context: A list of ten words, presented verbally including all
final consonant blends.

3. Crltena Clinical Teacher Judgement

R

lII INSTRUCTIONAL RESOURCES/OPTIONS/ACT]VlTiES e

A) See Append 'x for examples

[

B) Phomcs we Use, Lyons&CLahan Book B C, D E
C) Speech to Print Phonics, Durrell-Murphy » o,

D) Barnetl-Loft — Working With Sounds B;C

s - .. s I R ) . » ‘
E) Durrell-Murphy — Phonics Set ( _ . '

F) The following commercially prepared material may also be found
suitable as resources: . - ’ :
* Flash Cards o

Consonant Lotto, (Game & Activity)- o
Phono-Word Wheels '
Crossword Puzzles (Dolch)
Scrabble . )
fdeal-Reading Tapes : >
Continental Press Worksheets L

y g
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v SAMPLE TEST ITEMS

B) Given a list of ten words words presented verbally, mcludmg all
final consonant blends, the student will name the'\ﬁnal co:sonant -

blend he/she heakd
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2.18 Module: Consonant Digraphs

I

I

m

Competency: Reading — Phonetics

Module Cluster: Consonants -

"PURPOSE: To provide the student” with the skills for naming, and
verbalizing the phonetic sounds of consonant dlgraphs

BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will select a consonant dlgraph previ-
ously heard.

2. Context: Presented on twenty ﬂash cards, ten of which are
consonant digraphs and ten of which are random samples of
letter combinations. '

3. Criteria: Clinical Teacher Judgement

B) 1. Outcome: The.student will verbalize the correct phonetnc
sounds of the consonant digraph.
2. Context: Presented on flash cards including all consonant
digraphs.
3. Criteria: Clinical Teacher Judgement

INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES:
A) See Appendix for exémple
B) Barnell-Loft — Working With Sounds B, C

C) Speeci to Print, Durrell-Murphy

D) Phunic V. Use, Lyons & Carnuhan ' ' .

. -

E) Patterns of Teaching Reading, Hafner pp. 100-101 & 298
F) Durrell-Murphy, Phonics Set ‘

G) The following commercially prepared ma(enal may also be found
suitable as resources:
Record and Filmstrip - Coatinental Press
Ideal Reading Tip=s



IV SAMPLE TEST ITEMS:

A) Given a set of twenty flash cards, tén of which are consonant
digraphs and ten of which are random samples of letter combina-
tions, the student will select the consonant digraphs..

B) Given a set of flash cards including all the consonant digraphs, the
student will verbalize the correct phonetic sound of the coftscnant
digraphs. Lo »




-

2.1 Module Cluster: Consonants

20 Competency: Reading — Phonetios .

2.19 Module:. Initial Consonant Digraphs .
I PURPOSE: To provide the student with the skills for naming and
verbalizing the phoaétic sounds of initial cansonanb digraphs.

i BEHAVIORAL OBJECTIVE(S): 3

A) 1. Qutcome: The student will name an initial consonant digraph

. ' previously heard.

2. Context: A list of words presented verbally, mcludmg all
initial consonant digraphs. i

3. Ciiteria: Cumcal Teacher Judgement

B) 1. Outcome: The student will verbglize the correct phonetlc
sound of an initiat consonant previously heard.
2. Context: A list of words presented verbally, inciuding all
initial consonant dlgraphs
3. Criteria: Clinical Teachér-Judgement.

1l INSTRUCTIONAL RESOURCES/OPTIONS/AGTIVITIES:
—~  A)See Appendix for examples |
B) Barnell-Loft — Working With Sounds B, c L
C) Speech to Prinr,.Durrell-Murphy
- D) Phonics We Use, Lyons & Carnahan
E)" Patterns of Teaching Re&ding, Hafner pp.’ 100.‘1'01:8; 298

F) Dilrrell—Murphy,Phonics Set .

I

G) ‘The following commercmlly prepared material may also be found
suitable as resources:
Record and Filmstrip — Contmental Press
Ideal Readmg Tapes

i



IV SAMPLE TEST ITEMS:

"A) Given a list of words presented verbally, including all initial
consonant digraphs, the student will name the initial consonant
digraph which he/she heard.

B) Given a list * words presented verbally, including all initial
consonant digraphs, the student will verbalize the correct phonetic
“sound of the initial consonant digraph which he/she heard.

N

.

.,

N i s e



[~

2.0 -Competency: Reading — Phonetics

.. 2.1 Module Cluster: Consonants

L \
2.191 Module: Final Consonant Digraphs

I PURPOSE: To provide the student with the skills for naming, a~d
verbalizing the phonetic sounds of final consonant digraphs. ,

II BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will verbalize ths correct phonetic
sound for a final consonant digrdbk previously heard.
2. Context: A list of words pieseg:&erbally, including all final
“digraphs. ‘ :
3. Criteria: Clinical Teacher Judgement

B) 1. Outcome: The studert will name a final consonant digraph
previously heard.
2. Context: A list .f words, presentec’ verbally, including all final
. digraphs.
"3, Criteria: Clinical Teacher Judgeiiznt -

Ll INSTRUCTIONAL RESOURCES/OF FIONS/ACTIVITIES:

A) See Appendix jfor examples &

B) Phonics We Usqtpunell—Murphy Book C

J
C) Speech To._Prir_lt, Durrell-Murphy

D) Barnell-Loft — Working With Sounds, Book B i
, [ N .
- F) The following commercially prepared material may aso be found
suitable as resources: .
Ideal Reading Tapes
Recbrd and Filmstrip — Continenta; Press
) ;
IV SAMPLE TEST ITEMS:

A) diven s list .of words preser{ted verbally, includihg_,all final

" consonunt.digraphs, the student will verbalize the correct phonetic

~ sound of the final consonant digraph,he/;she heard.

i
¢
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B) Given a list of words presented verbally, including all final
consonant digraphs, the student will name the final consonant
digraph which he/she heard. ’

, ’ . Cow

e T e

1=




2.0 Competency: Reading — Phonetics B : R
2.2» Module Cluster: Vowels
2.21 Module: Single Vowels

1 -PURPQSE: To provide the student with' the <xills, for naming and
verbalizing the phonetic sounds of vowels,
II BEHAVIORAL OBIECTIVE(S):
A) L, Outcorhe\: The student will select the vowels.
2. Context: Presented on flash cards, in random order including,
all letters. ~
3. Criteria: CllmQal Teacher Judg=ment
B) 1. Outhme: The \st{.\dent will Verbalize the correct phonetic
' sound of the short vowel:.
2. Context: Presented on flash cards in random order, including
all short vowels. \
3. Criteria: Clinical TeacherJudgement

<

C) 1. Outcome: The student will \ygrbalizé the correct phonetic -

“ - o sound of the long vowels. ‘\ -
2. Context: Presented on flash cards\ in random order including
¢ all long vowels, - A
’ ' 3. Criteria: Clinical Tezcher Judgement \

11l INSTRUCTIONAL RESOURCESIOPTIONSIAC\*QTIES

" A) See Appendix for examples

X - .
' B) The following:commercially prepared material may also.be found °
. __. suitable as resources: ,

S ( < Continental Press Worksheets \\ .
' Vowel Picture Cards — Ideal No. 741 AN o
Glash Carfis.pf Vowel Lrtters * \ o ;
‘IV SAMPLE TEST ITFMS: - L N
N :
. . ' El - \ ‘
- A) Given a set of flasl cards including all letters in random order, the ENE

student will select-the vowels. o \
. o)
e 82 ' J
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ERIC

Aruitoxt provided by Eic:

B)- Given a set »f ‘fash cards including all the vowels in random order
the student w.:' verbalize the correct phonetic sound of the short
vowels.

) Given a set of flash cards including all the vowels in random order,
the studentc will verbalize the correct phonetic sound of the long
vowels. ' :

<A

/
A
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2.0 .Competency: Reading — Phonetics
2.2  Module Cluster: Vowels '
2.22 ‘Module: Medial Vowels

I PURPOSE: To provide the student with the skills for naming and
verbalizing the phonetic sounds of medial vowels.

I BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will verbalize the c.rrect phonetic
. sound of a medial vowel previously heard.
2. Context: A lis\ of words, verbally presented, including all the
medial v gWels both long and short. N
3. Criteria: Clrmcal Teacher Judgement

‘B) 1. Outcome The student will name medral vowels,. prewously
heard

2. Context: A list of words, verbally presented mcludmg all the

medial vowels, both long and short. |

3. Criteria: Clinical Teacher Judgement / o

Il INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES: /
A) See Appendix for examples

" B) The followrng commercially prepared materral may also be found
- suitable as resources:
Continental Press Worksheets
Vowel Picture Cards — Ideal — No. 741
Flasl: Cards of Vowels Letters

.

IV SAMPLE TEST ITEMS:

A) Given a list of words, presénted verbally, including ail the med al s
vowels, both longf‘?rnd short, the student wil! verbalize the correct
phonetic sound of the medial vowel.

* B) Given a list of words, picsented verbally, inc'uding all the medial®
vowels, both long and shcrt, the student will name -the medial
vowels?



o
20 Compctency Readmg Phonetics
2.2 Module Cluster Vowels y
2.23 Module: Vowel Digraphs

I PURPCSE: To provide the student with the skills for naming, and
" verbalizing the phonetic sounds of vowel digraphs.

)

II BEHAVIORAL OBJECTIVE(S): &

A) 1. Outcome: The student will select the\.VO\yel digraphs.
© 2. Context: Presented off twenty flash cards, ten vowel digraphs
and ten random letter combinations.
3. Criteria:j Clinical Teacher Judgement
B) 1. Outcome: The student will verbalize the correct phonet:c
sound of the vovzel dngraphs
2. Context:, All vowel digraphs, individually presentcj on flash
cards.
3. Criteria: "linical Teacher Judgenient
O 1. ‘Outcome: The student will verbalize the correct phonetic
> sound of a vowel digraph previously heard. :
2. Context: A llst of words presented orally, meludmg all ovwel
digraphs.
3. Cnton? Clinical Teacher Judgement S

D) 1. Outcome The student w111 ‘name a vowel dlgraph prev;ously
errd.
2. Cont»xt A list of words presented orally, including all vowel
~ ’ digraphs. .
’3. Criteria: Clinical Té.cher Judgement

-

III INST RUCTIONAL RESOURCES/OPTIONS[AQTIVITlES: p

. -

2 - . - R /.

| Ay A) See Append:x
B) Lyons & Carnahan — Phonics. We Use
cy Flésh cards of vowel digraphs
D) Barnell-Lof t — Working With Sounds

E) Durfcll-Murphy Phomcs Set

85 S




F) Durrell-Murphy - Speech'to Print Phonics

G) The rohowmg commercraﬂy prepared materials may also be found
tc by shiitable as. resources:
_Vowel Picture Cards — Ideal

' IV SAMPLE TEST ITEMS:
. ’ ‘\’.T'; - . i 2 \
A) Given a se: of twenty flash cards, ten of which are vowel digraphz
and ten of which are random letter combmatrons the student will
select the vuwel digraphs,

B) Given a set of ﬂash cards jncluding ail vowel digraphs, the student
wrll verbahze the correct phonetic sound of the vowel digraphs. -

C) Given a tist of words presented orally, i/ncluding all vowel digraphs,
the student will verbalize the correct phonetrc sound of the vourel
digraph which he heard. //

2 - y . ! . R

D) Given a list of words presented orall)&, including all vowel d:graphs,

the student will name the vowel digraph which he heard.  ~ ~

i

i

!

. -
, / \
| 2 ~
!
,
, - // '
s
) @
. ¥
N
) 1
{ -
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2.0

2.2

A

1§

m

-

Co'mpetency‘: Reading ‘—4Phonetics

Module Cluster: Vowels

‘. 2.24 Module: Vowel Diphthongs

PURPOSE: To provide the student with the skills for naming, and
verbalizihg the phonetrc sounds of vcwel dxphthongs

{

BEHAVIORAL OBJECTIVE(S)

INE W
2.

o) 1.

2.

3. *Critesia: Clinical Teacher Judgement
DI
2.

3.

‘Outcome: The student will select the vowel diphthongs.
Context: Presented on twenty flash cards, ten of which are
vowel diphthongs ard ten of whrch are random samples of
letter combinations. I
Criteria: Clinical Teacher Judgement

. Outcome The student will verbalize the correct: f)honetrc

sound of the vowel diphthongs.

. Context: Presented on flash cards, including all vowel diph-

thongs.
Criteria; Clinical, Teacher Judgement.

A , .
Outcome: The stu%t;rz will verbalize the correct phonetic
‘sound of a vowel diphthong, previously heard. :
Context: A list of ten words presented verbally, mcludmg all
vowel diphthongs. S

-

Outcome The student will ndfhe a vowel drphthong pre-

viously heard.
Context: A list of ten words presented verbally, including all

.vowel diphthongs,

Criteria: Clmrcal TeacherJ udgement‘ ‘

INSTRUCTION '\L RESOURCES/ OPTIONS/ ACTIVITIES L

A) See Appendrx

%

B) Flash cards containing vowel diphthongs '

C) Lyons & Carnahan — Phonics We Use

D) Durrell-Murphy — Phonics Set

87 '



E)
F)

G)

Durrell Murphy Speech to Prmr Phonics .
Barnell- Loft Workmg With Sounds
The following commencally prepared mater, s may also be found

to be wuitable as resources: ) >
‘Vowel Picture Ca¥ ds — Ideal

IV SAMPLE TEST ITEMS:'

A) Gwen a set of«twenry flash cards, ten of which are vowel .

B

diphthongs and ten of which are ranCom sampie: of letter
combinations, the student witl select the vowel diphthongs™

Given a set of flash cards including all- ~the vowel diphthongs, the -

- student w:ll verbalize the correct _phonetic sound of the vowel

drphthong,,

- 7 ‘
Given a list of ten words presented orally, including ali the vowel
drphthongs tne student will verbalize the correct phonetic sound

of the vowel drphthOng whrch he heard A AN

D) vaen a hst of ten wogds presented o\rally, mcludmg all the vowel

diphthongs; the student will name the vowct diphthong which he
heard ‘ T
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3.0 Competéncy: Reading — Linguistics ‘

3.1 odule Cluster: Word Forms ' -
- 3 11 Module Root Words™ Co \, DL (
: I PURPOSE: To provrde the student wrth the skills for 1dent‘1t1cz€tlon of.

rcot words, _ ‘ ~/

I BEHAVIORAL OBJECTIVE(S): -

R

/A)~1. Outcome: The siudenf will circle 4 root word. -
2, Context: A list of ten printed words;, each of which mcludes T
prefix-and/or suffix. L _ v .
3. Criteria: 80% accuracy ' ' ‘

1 INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES
A) SeeAppendxx - ’ ' ' I
-B) Lyons&Camahau Phonics We Use - 4‘ _ o | .
C) Stanwrx Develapzng Functional Baszc Readmg Skills -

D) Stanwix Series Readers

E)} Spice — Suggested dCthltleS to motivate the teachmo of Language

f{ts » p. 199. ) o

F) The fcllowmg commercially prepared mai enals may a]so be found
" tobe surtable as resousces: . -

. IV SAMPLE TEST ITEMS -

. B \ .
A) Given a lrst/ of ten prrnted words, each of Wthh mcludes a prefur S
and/or sufﬁx the student \Ehll circle the root wogd.

' . . : . . . “,

C. e Vs T L
A . e " - [ 3 " S
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3.1 Module Cluster:
. N
3.12 Module: Compound Words

I ~PURPOSE: To provide the student w1tl'\ the skills for -identifying, -
formmg, and dividing compound words. ‘

II BEHAVIORAL OBJ ECTIVE(S):

A) L Outcome: The student will urcle a co"npound ‘word. =
, o Context: A list of ten prmted words five of which are
. - compound words, L ‘ -
3. Criteria: 80% accuracy. ],.' . - p

B) 1. Outcome: The student wrll/draw a line between (match, place
: beside, print both roots) two root words which form a
compound word.
- L. 2., Context: Two lists of root words, each containing five words,
which may be paired to.form five compound words.
- 3. Criteria: 80% accuracy.
. C) 1. Outcome: The student will separate a compound word into its
" root words. :
2. Context: A list of ten compound words.
3. Criteria: 80% accuracy

A I INSTFUCTIONAL RESOURCES/OPTIONSIACTIVITIES

. . A) See Appendrx o
B) StanWwix, Developing Functional Basic Reading Skills
C) Stanwix Series Readers

> ’ o D) Lyons & Carnahan — Phonics We Use 5

v \
E) Spice — Suggested activities to motivate thc teaching of tne ‘
Language Arts, p. 198. ' ‘ L

- ‘_5' J ’
’ -7 90 |
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) - F) The followrng eommercml.ly prepared materrals may also be found
to be suitable as resources:
Oral Reading and Linguistic Series — Benefic Press

Word Building Charts — Ideal - ' \
Everyday Language SI&IHS Set — Instructor
IV SAMPLE TESTITEMS: ~ ,

A) Given 2 list of ten printed words five of which are compound
words, the student will crrcle the compound words. :

— B) Given two lrtsts of root words, each containing ﬁ.re words, which
. may be paired to form five compound words, the student will draw
aline between each parr of root words. '

' C) ‘Given a list of ten compound wortls, the student will separale each
word mto its root words.
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.30 lCo'mpetency: Reading — Linguistics
1 MOduIe Cluster: Word Form Jf" 3
313 Module: Plurals .

I ',PURPOSE To provrde the student wrth the skﬂls for rule apphcatlon
regardmg pIurals

r

1 BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome:’ The student will write the plurals of words which -
: follow common rules,
2. Context: A list of ten prmted words whose plurals are formed

by adding *s” or ‘‘es;” changing “y™ to “i” and adding “e
- " and “f’ to “v’and adding “es.”’ o
3. Criteria: 80% accuracy. . S

B) 1. Outcome The student will write the plurals of words which
do not follow commnon rules. _
2. Context: ‘A list of ten printed words whose plurls do not
. follow the common rules (e.g., fish, sheep, deer, ox, man,
mouse, goose, tooth ,'child). -
* 37 Criteria: 80% accuracy.

1} INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES ,

A) See Appendlx

B) The followmg commercratly prepared rﬂatenals may also be found .-

" to be suitable as resources: .
‘Spelling Ger sralization Charts — ldeal : :

1V SAMPLE TEST ITEMS:.. S T

" A) Given a list of ten ’prmted words whose plurals are formed by
adding ‘s> or ‘‘es,” changing ‘y o “i”‘and adding ‘‘es,” and |
changing “f” to “v” and adding ‘‘es,” the student will write the

plurals of the-wards B ,

B) Given r\lrst of ten printed words whose plurals do not_follow the
common rules the student- will wrrte the plurals of the words.

\“
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3.1 fModule Cluster:  Word Form \ | -

i A) See Appendlx Th

—~

V'“ ] i 2 . T e

L3
——

130 ?bh;petency: 'Reading — Linguistics -
. 3,14 MOdixIe' Preﬁ;‘(:es.

I PURPOSE: To provide the:student with the skills for 1dent;ﬁcat1
* and rule[apphcatnon regardmg preﬁxes

11 BEHAVIORAL OBJ ECTIVE(S)

I Outcome The student will-circle a pret‘ ix. " -
2. Context: A list of .ten prmted words, each ccntammg a preﬁx
3. Criteria: 80% accuracy.

A)-

. A. \

v ‘B) 1. Outcome The student will circle a preﬁx
2._ Context A printed sentence containing at least one word with

- aprefix. " ! K . - .

- 3, Criteriar 60% accuracy. ‘

."C). I Outcomé: -The studc‘nt will add a preﬁx to a:root word

' raking a meanmgt'ul word.

2. Context Alist of ten printed words arid a hst of preﬁxes

< 3. Cl’lteﬂa ChmcalT acher Iudgement
. \, .

III INSTRUCTIONAL RESOURCES/O"’I‘IONS/ACTIVITIES .o

!

.2

B) Lyons & Carnahan _ Phonics We Usew . .
, C) Hafner, Patrems of Teachngg Readmg in the Elementary School
pp 112-3,

o D) Durkin, Delofes, 3“eaclzing Them o Read, pp. 296, 298.
L o
E) ‘Baibe, Walter Barbe Readn.g Sk:!ls Check List = ™
F) The followmg commerc:ally prepared matenals may also be,found
; to be suitable asresources: . — - . .
Everyday Language Skan Set — Instructor -
Take Game — Dolch™ .
- Blink Letters — Mllton Bradley -
Conquests in Readmg Webster
: . s

PO SN

.....



A v o Provided by ERIC

ERIC

Word Building Charts — Ideal
Spellmg Generalization Charts — Ideal - :
- - Word Prefixes — Instructional Mzrt(nalz L x

1Y SAMPLETES'T’ITEMS: e

-~

‘A) Gwen a list of ten prmted words each word con’tammg a prefix,

the student wﬂl circle the prefnxes : : u e
) Ub Al
B) vaen a prmted sentence contammg at least one word withgay
/ prefix, the student will circle the preﬁxes s

~
Y

-C) Given a hst of “ten prmted words and a co.rreapondmg list of ten

printed piefixes, the student willadd the prefixes to the words to .

, form meaningful words , :
i -
* .
¥ L4
F N @ -
i
. .
>
1 "
) ‘1 _
’
* < -
o a -
. =
LS B
~. - ‘
.l
N o
* .
¥ ‘ -
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) 3:0 Competency_: Reading—LinguistiCS |

.31 | Module Cluster: Word Form

'3 15 Modute: Suffixes - é?

‘1 PURPOSE: To prO:nde the student with the skills for 1dent1ﬁcatron
and rule appllcatron regarding sufﬁxes

I BEHAVIORALOBJECTIVE(S): - = =~ = @ -
1. Outcome:The student will circle a suffix. L
2. Context: A list of ten printed words, each containing a sufﬁx.’
3

. Criteria: 80% accuracy

.B) 1L ,Outcome The student w;ll crrcle a sufﬁx

2. Context: A printed-sentence containing at least one word with

a suffix. N
3. Criteria: 60% accuracy over five sentences.

r ~ N . .
‘C) 1. Outcome: The student will add ‘a suffix td a root word,
. forming a meaningful word.
2. Context: ‘A list of ten pnnted words and a llst of printed
* suffixes, :
3. Criteria: f‘lrmcal‘I‘facher Judgement.

III‘ INSTUCTIONAL RESbURCES/OPTIONS/ACTIVITIES -

. ' A) See Appendnx
B) Hafner, Patterns of Teaching Readmg in the Elementary Schoal,
pp. 112-3. N .

)] Durkm Delores Teachmg Them to Read, pp 296, 298.
D) Barbe, Walter, Barbe Reading Skills Check List. -
E) Lyons& Carnahan —,Phanics We Use
F) The following commercraﬂy prepared materlals may also be found
. tobe suitable as resources: S g -
- Everyday Language Skills Set - Instructor

- .7 “-Také Game — Dolcir
* Blink Letters — Milton Bradley

kA




Conquests in Reading — Webster )
‘Word Suffixes — Instructional Materials
Word Building Charts — Ideal

Speiling Generalization Charts — Ideal

1V- SAMPLE TEST ITEKiSkr : -

A) Given a list of ten printed words, each containing a suffix, the
student will circle a suffix.

B) Given a printed sentence containii;*at least one word with a
suffix, the student will circle the suffix.

C) Given a list of ten printed words and a corresponding list of ten

printed suffixes, the student will add a suffix_to a root wotd to
form a m&.anmgful word. :

96
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30 Competency Readmg nguxstncs \ .

3.1 Module Cluster: Word Form : |

3.16 Module: Contractlons ) : .

I PURPOSE: To: provxde the student with the skills for ldentnﬁcatlon
and rule apglication regarding contractions. /

i BEHAVIQRAL'OBJECTIVE(S): . ' ‘ -

'A) 1. Outcome: The student will circle the contractions.

2. Context: A list of ten printed words, five of which are
) contractions.
3. Criteria: 80% accuracy, '

’

. B) 1. Outcome: “The student will circle the comtractions. .

11

2. Context: A printed sentence contammg at least one Contrac-
tion. - i

3. Criteria:' 80% accuracy. .

& . L. - i ~

C) 1. Outcome: The student will print contractions correctly.

* 2. Context: A printed list of fiye expressions which may be made

into contractigns. . .
3. Criteria: 80% accuracy. .
D) 1. Outcome: The student will pronounce contractions and print
the correct root words of the contractions. '
2. Context: A printed list of five contractions.

. 3. Critena: 80% accuracy.

INSTRUCTIONAL RESOURCES/OPTIONS/ ACTIVITIES

A) See Appendix ,. ’ o s ‘/

/
/

/

B) St‘anwnx. Developing Functional Basic Readi;tg Skills. /

C) Stanwix Series Readers ~ - : a

/

;JD) Spice — Suggested activities to motivate the /teachmg of the

Language Arts, p. 34. /

E) The following commerélally prepared matenals/may also be found
to be.suitablé as résonrces: ' -
Word Building ‘Charts — Ideal -

97 e /



Spelling ¢ Generalization Charts — Ideal . ‘
Everyday. Language Sknlls Set —‘Instructor ) o

IV SAMPLE TEST ITEMS ‘ .. ,,

| ' .
A) Given a list of ten printed words, five of which are gontractions, _%L
the studem,w;l\ circle the contractions. ~

\. .
< B) Given a printe senience containing at ]east one contraction, the
“student will circ e the contraction(s).

1 ) - ’
- €) Given a printed {ict of ﬁve expressions which may be made into
¢ontractions, the student will prmt contractlons including apostro-
“phes. \

1

pronounee the con ractiond and print the cofrect root words of the

D) Given a printed \lxst of five contmctlgy, the student will
contractions. - ’

e |
“ERIC 98
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3.0 Competepcy: Reading — Linguistics 1

3.1 Modulé luster: Word Form i
3.17 Modulé: |Possessives Lo

I PURPOSE: To provnde the student with the skills for rule application
regarding possessives.

il BEHAVIORAL OBJECTIVE(S):

u, 13}

A) 1. Out(.ome The student will form possessives by adding
. 2. Context: A printed list of ten singular nouns which do not end

& e

in “s.

Q\ 3. Cnteua. 80% accuracy.

u,n

¢ B) 1. Outcome: The student will form possessives by adding

2. Context: A printed llst of ten nouns, plurals dnd/or singular
nouns, which end in * .
. 3. Cntena. 80% aceuracy. . : .
M . v
" C) 1. Outcome: The student will form possessives by-adding *s.”
2. Context: A printed. llst of ten plural nouns-which do not end ~

g,

in “s. < _ . -
3. Cntena 80%dccuracv ’

Il INSTRUCTIONAL R'ESOURCES/OPTIONS/ACTIV}TIES:

A) See Appendix

B) The following commercially prepared materials may also be found"
s to be suitable as resources: g
Word Building Charts — Ideal .

y
i

4

* IV SAMPLE TEST ITEMS:
A) Given a printed list of ten smgular nouns which do not end in “s,”
the student will form the possessive by adding ‘s.”
~ . 1 .o
3 o o
‘B).-Given a printed list of ten nouns, plurals and/or singular nouns .
which end in “s,” the student will fo\'m the possessive by adding

TR
'\
Vo

' |
C) Given a printed list of ten pluml nouns which do not end in * "\
tize student will form the possessnve by anmg g

99

4

\



1.

\

'.‘ By ' . . : -

30 Competency Readmg ngunstv-

3.1 Module Clu\ster Word. Febm
_ 3.18 Module'-S)\'II""-:catlon T J

1 PURPO h To provide, the student W1th the skllls for- 1dent1ﬁcat10n
and rule apphcatnon regarding syllab]esa

3
-
4

[
\ ‘,,;_?

[} BEHAVIORAL OBJ ECTIVE(S)

B) 1.

C) 1.

D) 1.

E) L.

' Cntena 80% :n.curacy

. Criteria: 80% accuracy. 1 |

. .Outcome The student will state .the number of sylkables ina
word prevnously heard.

Context: A list\of ten wnrds presented }verbally, contammg
from one to foursyllables. ~ . .. |

Lk

Outcome: The\ student will correctly di‘}ide words into sylla-
bles. - '\ ]

Context: A pnnted list of ten two-syllable words, contammg
double medial consonants.

Criteria: 80% acbumcy

Outcome: The stuc‘ient will correctly d1v1dégwords into sylla- )
- bles. i

Context: A prmted\lnst of ten two-syliable words, contm,mng
different medial consdnants.
Criteria: 80% accuracg'.

Outcome The' student\\wnll correctly dmde words mto sylla-

bles. a - .

Context: A prmted hs\t of ten three- andfor four sylldble
words. oL

Criteria: 80% accurﬁcy.

Outcome: The studen( wxll combme syllables verbally to form
aword. : \

Context: A list of ten tvbo, three, or four syllable words,
presented verbally by syllable, at the rate of one per second.

\'

I

e
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III INSTRUCT IONAL RESOURCES/OP’/I‘IONSIACT!VITI S:

- A) SeeAppendlx * , / o .

" B) SRA — Reading Kit -

C) The folloying commercially prepared materials may also be found *
to be suitable as-resources: o
Capture Garhe ~ Lyons
The Syllable Game — Garrard
Sylable Rule.and Accent Clues — Idea] o L
» Syllable Concept — Educators

Sylable Game — Dolch ’
Everyday Language Skills Set — Instructor

IV SAMPLE TEST ITEMS: o C Q
. A) leen a list of* ten words presented verbally, each word contalmng
o : from one to four syllabl.es the student will staté the number of
syllables in each word. \\ .
.B) Given a 'printed" list *of ten twn'-syllab]e words, each word |
containing double medial copsonants, the student will correcily
divide each word into its syllabl . . N .

C) Given a printed list of ici: two-syllable words, each word
containing different medial consonants, the stud‘ent will correctlv
d1v1de each word lnto its syllables.

D)'Given-a‘printed list of ten three- and/or four-syllable words, the
student will correctly divide each word ifito its syliables.

E) Given a list of ten two-, three-, or four- sy'llablé‘\vords presented

orally by syllable at the rate of one syllable persecond the student
will combine the syllables to form the word. - L

O o 101
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3.0 Competency: Reading — Linguistics ';
3.2. Module Cluster:. Sentences _ to
. ’ j
| 321 Module: Capitalization -~ S
¢ IR I PURPOSE To provide the student thh the skiils for 1dent1t‘cat10n
’ - and rule application regarding capitalization. - C y
]
gl BEE}AV]OR'ALOBIE‘CTIVE(S):-
. - . ~r . : - P
A) 1. Outcome: The student will circle capitalized words. : | ,
2r Context A Tist of ten pnnted,wos(Ls five of which are
g 'capxtallzed N .
. 3. Criteria: 90% accuracy. . T
T B) 1. Outcome: The student will circle.capitalized words.
o -~ 2. Context: A printed sentence contammg at least two capltal- .
" ized words. (Series of five sentences) : -~
3 Criteria! .80% accuracy. . . -
. ‘ b S
C)- 1. Cutcame: The student will capxtallze proper nouns*dnd words .
570 atthe beginning of a senteice. :
v 2. Context: Asseries of five sentences all pnnted in lower case
\ : 3. LCriteria: 8@% accuracy.
. Ki INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES:
) : . L

A) See Resources lfsted with Modules 1.81, 1.82, 1.83 and 1.84.

B) The follbwing co’mmerciaﬁ}' prepared materials may also be fo_ttnd
to be suitable as resources: . _ .

Word Builders — Instructidhial Materials )
Ever{rday L.mguage Skills Set — Instructor ) ,
IV SAMPLE TESTJTEMS:. oo
. e ,
- A) Given a list of ten, printed werds, five of which are capntahzed the '
- student will circle the capltanzed words .

B) 'Given five printed sentences, each sentence containing at least two

‘ capitalized words, the student will circle the capitalized words.

C). Given a’ series ot five . sentences -all printed in lower case, the
student will capitalizé the proper noun&nd words at the begmnmg
of the sentences. -

. A - .
Qo 2 . - 10%

My
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3.0 C\'Jmpetency : Reading — Linguistics
132 Module Cluster Sentences ' ‘ ’ : .

-322 Module: Punctuatr[on
I PURPOSE: To provide the student with the skills for identification
and rule application regarding punctuation.

11 BEHAVIORAL OBJECTIVE(S): X

A) 1. Outcome: The student will circle punctuation marks. . .
2. Context: A list of ten printed sentences which contain at least

three of each of the following punctuation marks: period, -

. question mark, quotation marks, comma, exclamation point.
3. Criteria: 80% accuracy. B
1. ‘Outcome: The student will correctly name punctuation marks. *

~"2. Context: Five printed sentences containing at least two of
each of the “following pun tuation marks: pergou, question
mark, quotation marks, con}Z'ra, exclamation point.

3. C_riteria: 80% accuracy. /

-7 . C) 1. Outcome: The student wilt write appropr:ate punctuatron
marks.
2. Context: Ten unpunctuated prmted sentences which requrre
at least three of each of the following punctuation-marks:
s period, comma, questron mark quotatlon marks, exclarnatmn.

points.
3. 80% accuracy

]I{RST RUCTIONAL RESOURCES/OPTIONS/ACTIVITIbS

A) See Appendix

B) The following commererally prepared materlals may also bé found
to be suitable as resources: .
Rules of Punctuation Cassettes — 1deal

K o Everyday Language Skﬂls Set - Instructor
‘{ ‘ v SAMPLE TEST ITEMS

\ » A) Given a lrst of ten printed sentences which contain at least three of -
each of the following punctuation marks  period, questron mark,

- *

ERIC ~ R 1037
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. bl
- quotatlon marks,” comma, exclamation pomt — the student wxll,_
circle the punctuation marks, e :
B) Given five printed sentences containing at least two cf each of the
{ following punctuation marks — period, question .@d‘rk commd,
*  quotation marks, exclamation point — the student will correctly
name each ‘punctuatlon mark.
C) Given ten unpunctuated pnnted uent°nces Wthh requlre at least‘
' three -of each of the. following _punctuatijon "marks — period,”
comma, -question mark, quotatio. marks, exclamation point — the
student will vyrlte inths appropriate punctuation marks. -

FRIC .- - 1o

1
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. 3.3 Module Cluster: Parts of Speeeh

\'. cxrcle those words wh;ch are nouns.

3.0 Competency: Reading — Linmxigtics
. - : : N

3.31 Module: Nouns

2

q PURPOSE To pro\nde the student with the skills for 1dent1ﬁcatlon i

and‘classnﬁcanon ofmouns. = . |

r HEHAVIORAL OBJECTIVE(S):

«“

nouns.
2. Context: A printed list of fifteen words ten .of which are
' nouns, mcludmg names of persons, places and things.

3. (’riteria' 90% accuracy. . '

+

. # ’ '
B).1. Outcome‘ The. student will cnrcle those words whxch 7/
. nours. - . j
-2. Context: A printed list of ten noun-verb phrases
3

i
. Criteria: 90% accuracy. : T oo ‘/-}._

) f
111 INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES ’/

’

A) See Appendlx . Y o .

" 'B) The following commercnally prepared materials may also be found
- to be suitable as resources: . j
Word Function and Sentence Pattern=Charts — Ideal
‘Sight Phrase Cards ~ Garrard ~ .~ - T
Word and Phrase Sentence Budder — Instructional Mav-na.ls
Everyday Language Skllls Set = [nstructor )

v SAMPLE TEST ITEMS:

A) Given a printed list of fifteen words, ten of which are nouns,

including names of persons, places and t.hlngs, the student will
.) :

- B) Given a printed list of ten noun- verb phrases, the student wxﬂ cxrcle
those words which are nouns.

e o 105

A) 1. Outcome: The student  will cucle those words wluch are .



3.0 Competency: Reading Linguistics

3.3

Module Cluster: Parts of Speech

PURPOSE To provide the student with the skills for identification of

e ™

0t 3.32 Module: Pronouns

1
" pronouns. .
Al BEHAVIORAL OBJECTIVE(S): . S
; A)‘ 1. Outcome The student wrll circle those words which are
pronouns.
2. Context: -A printed list of fifteen words ten of whrch are
o pronouns.
3. Criteria: 80% accuracy
B 1. Outcome The student will ciicle those words (vmch are_
pronouns : -
.2, Context: A printed lrst of ten pronoun -verb phrases - -
3 Cntena 80% accuracy. L R
C) "’1. Outcome The student will write a pronoun which ccrrectly
= _ replaces a’'noun or group of nouns, -
= 2: Context: A list of ten printed sentences, underlmmg the noun
or nouns to be replaced.
3. -Crrtena 80%’acsuracy.

lII INSTRUCTIONAL RESOURCES/OPTIONS ACTIVITIES

IV SAMPLE TEST ITEMSE

ral

a

A) See Appendrx : LR

B) The followmg commercrally prepared materials may also be found
* to be suitable as resoutces:

 Sight Phrase Cards — Garrard ‘ . -
Word and Phrase Sentence Burlder Instructional Materials -
Word Functron and Sentence Pattern charts — Ideal -
Everyday Language Skills Set — Instructor

L \.J

{
i ' :

A) Given a printed list of fifteen words, ten bf which are pronouns,*
the student will circle’ those.‘words which are pronouns

. °




Q

B) Given 2 prmted list of ten pronoun-verb phrases the studept wdl - :
circlé those words whlch are pronouns l . .
‘v - M 3 . » - )
C) vaen a list of ten prmted sentences underlining the noun or
nouns to be replaced, the student will write a pronoun. which N
correchy replaces the noun or group of nouns.
\ h T
o v
. - X
3 be
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3.0 Competchcy: Reading — Linguistics .
. A ' k’ B i

3.3 'Modute Cluster: Parts of Speech

. Ko . )
3.33 Module: Verbs. - _ IR

/
i

1 PURPOSE To provide the student with the skﬁls for 1dent1ﬁcat:on .
and ruIe application regarimg verbs. - .

1 BE.HAVIORAL OBIECTIVE(S): S

A) 1 Outcome: The stydent wﬂl circle those words which are verbs.
2. Context: A printed list of fifteen words ten of which are
verbs. . [ :
#3. Criteria: 80% accuracy. . .
. B) 1. Outcome: The-student will circle those words which are verbs.
2. . Context: A printed_list of ten'n un-verb and/oxl pronoun-verb

. phrasés.
3. Critevia: 80% . accuracy. -

~

a vérb which agrees in

.

C) 1. Outcome: The student will writs
number with a noun or nouns. ~ :
2. Context: A pnnted list of ten nouns, pronouns, an.i/or |
- noun-pronoun phrasss, five of which are smgul:!’ and five of |
: which are plural. . }
3. Criteria: 80% accuracy. ' ot

. D) 1. Outcorhie: The student will write verbs in the past tense.
2. Context: A pnnth,d list of teu~n0;m~\'erb and/or pronoun-verb
phrases, edch.in the present tense‘ .
3. Criteria: 80% accuracy.

i . INSTRUCT IONAL RESOURCESI OPTIONS/ ACTIVITIES
A) See Appgndlx

B) The following con mercially prepared matetials may also be found
. to be suitable as 1+ sources:
- Word Functiun and Sgntence Pattein charis\— Ideal
Sight'Phrase Cards - Garrard
Word and Phrase Sentence Builder — Instrustlonal Mate nais
Everyday Language Skills Sef~ Instructor
: Read and Say Verb Game — Dolch




IV SAMPLE TEST ITEMS:

4

4

A) Given a printed 11st of fifteen wérds ten ot which are verbs ‘the
tudeht will circle those words which are verbs

-
- ’

B) Givena printed list of ten noun-verb'and/or pronoun-verb phrases,
 the student wii' circle those words which are verbs.

.

* C) Given a list of ten nouns, pronouns, and/or.noun-pronoun phrases,

five of which are singular and five of which are plural, the student
~will write verbs which agree in number wrth the nouns, pronouns,
and noun—pronoun phrases

. I

) s
D) Given a printed list of ten noun-verb and/cr pronoun-verb phrases,

\ SRR

O

ERIC

Aruitoxt provided by Eic:

" each in the prescnt tense, the student will write the verbs in the
. past tense : : - <
b oo )
T



30 Competency: ReadirrgLLinguts'tics L .
3.3 Module Cluster: Parts of Speech - ' . T

334 Module: AAdj‘ectives
\ . N o N . :
I PURPOSE: To -provide the student with the skills for identification
and rule application regarding adjectives; -

I BEHAVIORAL OBIECTIVE(S):

. A) 1. Outcome: The student will circle. ‘those words which are
' - adjectives.
2. Context: A prrnted list of frfteen words,- ten “of ‘which are
_ ) adjectives.
o o 3. Crrterra 80% accuracy.
. ST . \
B) 1. Outcome The student will circle those words which are
_.adjectives. -
; . 2. Context: A printed list of ten noun-verb-adjective phrases :
' and/or adjective-noun phrases:-
3. Criteria: 80% accuracy.
C) 1. Outcome: The student wi]l write an adjective which modifiesa\_ t,
B noun.
. 2. Context: A printed list of ten sentences, each contammg at
. least a noun, a verb, and a blank which rndrcates where the
. adjecttve is to be written. ~
" Criteria: -80% accuracy,

I INSTRUCTIONAL RESOURCES/OPT IONS/nC'RIVITIES

,,,.-4
3

A) ‘See Appendrx
B) The followrng commercrally prepared matenals may also be found
: to be suitable as resources: : .
Word Function anfl Seiitence Pattern Charts —Idéal !
Sight Phrase Cards — Garrard - -
' - Word and Phrase Sentence Builder — Instructional Materrals
o . Everyday Languaﬂe Skills Set Instructor

P IVSAMPLETESTITEMS - o —

%A} Grven a pnnted list of ﬁfteen words ‘ten of
the student will c1rc1e those words which are a 'ecttves




.

B) Given a printed list of ten noun-verb-adjective and/or adjective-
noun phrases, the student will circle those words which are i
adjectives. - ’ : v /

C) Given a printed list of ten sentences, each containing at least a 3
noun, verb apd a blank which indicates where the adjective is to be I
/ wiitten, the student will write an adjective which modifies the L
noun." : . : NN
! ’ . . _/ ’ «'"‘
. [
o
\ '/// 1
’ "’/‘
/’/’
B .
i y
; !
Lt .
v
4 3 o !
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]
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- 30 Competency:- Reading — Linguistics

<

3.3 Module Cluster: Parts of Speech

3.35 Module: Adverbs
. ' . @ :

I PURPOSE: To provide the student with the skills for identification
and rule application r'g_gardjng adverbs. '

II .BEHAVIORAL OBJECTIVE(S)& ey
A) 1. Outcome: The student will c:rcle those wwds which are
adverbs.
2. Context: A printed list of fifteen words, tén of which are
adverbs. - ) '
3. Criteria: 80% accuracy.
B) 1. Outcome: The student will circle those words ‘which are
adverbs. . '
- 2. Context: A 'printed list of ten noun-verb-adverb dnd/or
adverb-noun-verb phrases. -
3. Criteria: 80% accuracy.

)

C) 1. Outcome: The student will write an adverb which correctly .

modifies a verb.
2. Context: A printed list of ten sentences, each contammg at

least a noun, a verb, and a blank which indicates where the

v adverbistobe written.
3. Criteria: 80% accuracy.

1l INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES:
A) See Appendix

B) The following commercially prepared materials, may also be found
to be suitable as resources: .
" Word Function and,Sentence Pattern charts — Ideal
Sight Phrase Cards — Garrard
Word and Phrase Sentence Builder — lnstructlonal Matenals
Everyday Language Skills Set - Instructor

v SAMPLE TEST ITEMS

A) Given a prmted list of flfteen words, ten of which are@dverbs the
student wil¥circle those words which are adverbs.

112



ERIC

Aruitoxt provided by Eic:

B) Given a printed list of ten noun~ve_rl:;;adverb and/or adverb-noun-

LN

Y

. _verb jphrases, the student will circlé those words which are adverbs. -

C) Given a printed list of ten sentences, each containing at’least _é .
* noun, a verb and a blank which indicates where the adverb istobe = .
- written, the student will write an adverb which correctly modifies ..

the yerb.

»

7’

113
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- 3.3 Module Cluster: Parts of Speech S

30 Competency:»ReadIhg~:Lingui;tics . 4

3.36 Module: Preposmons

1 PURPOSE To provide the student with the skills for 1dent1ﬁcat10n '
_and rule application regarding prepositions. %

I BEHAVIORAL OBJECTIVE(S): .

A) L

2.

B) 1.

O 1.
2.

3.

‘Outcome: The student will circle those words which are
" prepgsitions. S
‘Context: A printed “list of ten word five of which are

prepgsitions.

. Criferia: 80% accuracy in the context.

Outcome: The "student will cu'cle those words whxch are
preposmons : .
Context: A printed fist of ten preposmonal phrases g
C ntena 80% accuracy. .
Outcome: The student w:lI write meamngful preposmonal
phrases.

.Context: A printed list of ten sentences each containing -a.

blank which indicates an omitted phrase.

 Criteria: 80% accuracy.

111 INSTRUCTIONAI RESOURCES/ OPTIONS/ ACTIVITIES

A) See Appendnx for Examples

B) Teach them all to Read, Cohen

C) - Teaching Reading, Arthur Heilman

D) Developing Functional Basic Reading Skills, Stanwix -

E) Stanwix Series Readers *

F) Phonics in Proper Perspective, Heilman -

o
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« + @) The fol]éwing commercially prepared material may also be found .

* . suitable as resources: . ~
‘. \" Spiée Suggested Activities to motivate the Teaching of the
LI age Arts @
. - Wor Building Charts — Ideal i
o, Spelling Generalization Charts — Ideal . '
Y _ _ Everyday Language Skills Set — Instructor :

IV SAMPLE TEST ITEMS:
_A) Given a printed list of ten words, five of which are prepo‘sitions the
student will circle those words w.ich are prepositions.

B) Given a printed list of ten prepositional phrases, the student will
o, circle those words-which are prep.ositions.
C) leen a pnnted fist of ten sentences, each contammg*a blank which
indicates an omittéd phrase, the student will wrlte meamngful
preposmonal phrasés '

k!

Q. ' s




3.0 Competency: Reading — Linguistics
3.3 Module Cluster: Fasts of Speech
3.37 Module: Articles and/or Speeiﬁc Determiners

I PURPOSE: To provide the student with the skills for identification
and rule application regarding articles or Specific Determiners.

Il BEHAVIORAL OBJECTIVE(S): - ™
A) 1. .Outcome: The student will cxrcle those words which are
o articles. :
2. Context: A printed list of ten words, mcludmg the articles a,
an, the.

3. Criteria: 80% accuracy.

B) 1. Outcome The student will circle those words which are
articles. ) ! ~
2. Context: A printed [ist of ten phrases, both article-noun and
an adjective-noun.
3. . Criteria: 80% accuracy. ‘
. ) - X '
~C) 1. Outcome: The student will write an article which modiﬁes a
noun. ' .
2. Context: A prmted list of ten nouns, five ofwfuch begm with’ &
a vowel and/ or h* and five of wh:ch begin with a consonant, '
and 'the articles a and an. .
3. Criteria: 80% accuracy.

1l INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES: y

A) See Appeﬁndix for Examples.
/

B) .Teach Them All To Read, Cohe
Q Teaching Readmg, Arthur He:lm .
D) Developing Functional Baszc Readmg Skills, Stanwix

E) Stanwix Series Readers

S o) Phonics in Proper Perspective, Heilman

-
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G) The followmg commerc1ally prepared material may also be found
surtalﬂe as resources:
prce — suggested activities to motivate teachmg of the
"I‘ Yanguage Arts
. Word Building Charts -~ Ideal
Spelling Generalization charts - Ideal
Everyday Language Skills Set — Instructor -

IV SAMPLE TEST ITEMS: . : .

1

A) leen a printed. list of ten words, including the artrcles a, zn, and
the, the student will circle those words which are articles.

B) Given a printed list of ten phrases, both article-noun amd™
adjective-noun phrases, the student will circle’ those words which
are articles. -

) ¢ : .
. .

C) Given a printed list of ten nouns, five of which begin with a vowel
and/or h* and five of which begin with a consonant the student
will write the article, choosing between the alternatives “‘a” and
“an” which correctly modifie: the noun.

G

* Irregular silent “H” rule, re an hour a house an herb

- . : . ‘ D



40 Competency: Reading — Comprehension
4.1 Module Cluster: Phonetics — Linguistics
4.11 Module: Word Attack Skills

I PURPOSE: To provide the student with the skills for word attack
skills.

" Il BEHAVIORAL OBJECTIVE(S):

, o
e A) 1. Outcome: The student will pronounde words correctly.
2. Context “A printed list of twenty words, none of which are in
_ the student’s sight vocabulary. —
s 3. Criteria: Clinical Te%cher Judgement. :

11 INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES:

A) Fermden E’ducattonal Intérpretanmz af the ITPA Sound B]endmg
Subtest . .

B) Dolch Sight Vocabulary Words
C) .R_eading'Games ~ Durrell I
D) The following commercmlly prepared material mg& also be found

suitable as resources:
Crossover — Lyons

v

v SAMPLE TEST ITEMS:

A) leen the printed list of twenty words, none of whlch are in the
student’s sight - vocabulary, the student will pronounce words
correetly

A2

‘ | : ' us.
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4.0 - Compet_ency: Reqding——Comprehénsion :

4.1 Module Cluster: Phonics ~ Liriguistics '

4. 12 Module Readmg a one-syl]ab]e w0rd ‘with comprehensxon

PURrOSE To provide the student with the skills for readmg a

1
one-svllab]e word with comprehension.
Il BEHAVIORAL OBJECTIVE(S) o oo -
. A
"A) 1. Outcome: The studerit wxl] read & define a one-syllable word.
2. Context: A senes of twenty one-syllable words, presented on .
.. flash cards; “each of which is. a]ready in the student’s -spoken ¢
% -yocabulary. _
- 3. Criteria: Clinical Teacher Judgement

Il INSTRUCTIONAL RESOURCES/OFFIONS/ACTIVITIES: '

* A) Dqlch'Sight Vocab. words ' ’ o

B) Crossbver—Lyons ‘

C) \Reading G_ames - Durrell

D) Slanwnx Senes :

E) Basal Readers

F) Bamnell-Loft —

Using Context — Levels A and up

v SAMPLE TEST ITEMS:

A) leen a séries of twenty one-syllable words, presented on flash

" the studen\ t -will read and deﬁne the meanin

- cards; each of which is already in the student’s Spoken vocabulary;
g + one-svllable

word.
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40 Co'rnpetenc‘y: Reading — Comprehension

42 Module Cluster: Word Meaning

421 Mddule Contextual Clues

1

1L

it

-

" 'E) ‘Reading Games ~ Durrell

B)‘ Barnell-Loft — Using Context — F&vels A and up

'C) Dolch Puzzle Books — Levels 1 and 2

PURPOSE To provide the student w1th the skitls for obtammg word

meaning ny contextual clues. -,\;

BEHAVIORAL OBJECTIVE(S_):

A) 1. Outcome: The student will define an unfamiliar word. *
2. Context: A list of ten printed sentences each contammg an
unfamiliar word which is underlined.
3. Criteria: Clinical Teacher Judgement.

.
l\\ . 4

B) 1;-_'Outcome The student wrll write a word accordlng to the :

presented context.

2. Context:"A list of ten prmted sentences each contalmng a

- blank which indicates an omitted word. - \
3. Criteria: Clinical Teacher Judgement. |

INSTRUCTiONAL RESOURCES/OPI‘IONS/ ACTIVITIES:

A) Basal Readers ' ' N ' ‘

L]

D). Stanwix Series

VF') The followmg corr'mercmlly prepared matenals may also be found

. suitable as resources: }
Classification Opposites Sequence Transparencies — Ideal’
Word Functions and Sentence Pattern Charts — Idedl
- Antonym Poster Cards - Milton Bradley

. -Synonym Poster Cards — Milter Bradley

Everyday Language Skills Sét — Instructor

120
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IV SAMPLE TEST ITEMS: -

A) Given a list. of ten prmted sentences each containing an unfamlhar
‘word which is underlined, the student will define the meamng of
the unfamlllar WOl’d accordmg to 1ts context. -

B‘) Given a list of ten printed sentences, edch containing a blank which

' mdlcates ‘an omitted word, the studéat will write in a meamngful
word according to, the precented context

i -—
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Aruitoxt provided by Eic:
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. 40 Competerzcy:"Reading - Compréhen‘siom
42 Module Cluster Word Meamng .

422 Module Use of Dn.tnonary
. ¢ PURPOSE To prowde the student with the skills for obtammg word
rieaning" from a dlctionary (Prerequisite skill: The student must be
competgnt inuseof a dlctlonary ) -

I BEHAVIORAL OBJECTIV-EGS) L
\A) 1. Outcome: The student w111 define a word after ﬁndmg itina
; dictionary. -
- 2. Context: A list of five unfamiliar words and a dxctxonary
3. Cntena Chmcal Teaeher Judgement -

f

=4Il INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES: -

A) Thesaufus
B) Any dlctlonary and/or plcture dictlonary
: C) Basal readers
IV'SAMPLE- TEST ITEMS: SR

"~ A) Given a list of five unfamlhar words and a dlctxonary, the student
will deﬁne a word af ter ﬁndmg itin the dlctlonar ,f

.




. 40 Competency: Reading — Comprehension
. ) ' "y
4.2 Module Cluster: Word Meaning

4,23 Modute: Synonyms & Antonyms ~

I PURPOSE “To provrde the student with the skills for assocratmg
words with their synonyms and antonyms

, 1l BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will verbally provrde the synonyms of
words.
2. Context: A list of ten famrirar words presented orally and/or
visually.
3. Cntena Clinical Teacher Judgement.
'

B) 1. Outcbme The student wrl] verbally provide the antonyms of
' words. -
2. Context: ‘A list of ten famrlrar words presented ‘orally and/or
visually. .

3. Cntena Clinical Teacher Judgement.

-

lll lNSTRUCTIONAL RESOURCES/OPTIONSI ACT IVITIES

1

A) See Appendrx

"~ B) The following commercially prepared matenals may also be found
to-be suitable as resources:
* -Classification Opposites Sequence Transparencies — Ideal-
Word Functions and Sentence Pattern charts — Idzal
) Antonym Poster Cards — Milton Bradiey
Synonym Poster Cards — Milton Bradley
Everyday Language Skills Set — Instructor. B

~

IV SAMPLE TEST ITEMS:
A) Given a list of .en familiar words presented orally and/or.visually, -
the student will verbally provide the synonyms of the words
presented.

B). Given a list of ten familia. words presented orally and/or visually,

the student .will verbally provide the antonyms -of the words
\ presented. .
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4.0 Competehcy: Reading - Comprehension

43 Module Cluster: Phrase Meaning

s

431 Module' Contextual Clues . ' .

1 PURPOSE To provide the students with the skills for obtaining
phrase meaning by contextual clues '

* II  BEHAVIORAL OBJECTIVE(S):
A) 1. "Outcome: The student will vemally explain thb meaning of a
. phrase.
"~ 2. Context: Five printed sentences each containing an undertmed
phrase.
3. Criteria: 80% accuracy. .

B) 1. Outcome: The student will write in a meaningful phrase
“according to the presented context.
2. Context: Five printed sentences each containing a blank which
indicates an omitted phrase :
3. Criteria: 80% accuracy.

Il INSTRUCTIONAL RESOURCES/ OPTIONS/ AC:I.'IVITIES:
A) See Appendix | ‘
B) Stanwix Series
C) Bz;mellu—boft - Usg}’g Co;ltext
D) SRA ;- Reading Kit o
. E) Conqguest in Réading series'

F) The followmg commercially prepared materials may also be found
" to be suitable as resources: )
Sight Phrase Cards — Dolch ’
. Word and Phrase Sentence Builder — Instructional Materials

IV SAMPLE'TEST ITEMS:

A) Given five printed sentence s each containing an ‘underl‘ined phrase,
the student will verbally explain the meaning of the phrase.

~‘ ' 4 | 124




B)- leen five printed sentences eauh containing a blank whlch
indicates an omitted phrase, the student will write in a meaningful

phrdse according to the presented context. /
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4.0 Competency: Reading — Comprehension
“44  Module Cluster: Syntax 4 o
441 Module: Syntax

.1 PURPOSE: To provide the student with the skills for syntax usage.

.

"Il BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will reorder a group of words and write
- asyntactically corract sentence.” - ' -
2. Context: A -printed list of ten groups of randogﬂv arranged
words, each group contammg an adjectxve noun, article, verb,
and adverb.

- 3. €riteria; 80% accuracy.
-HI INSTRUCTIONAL RESO_QRCES/OPTIONS/.A’CTIVITIES: .
hA) See Appendixv . | & . ",-
B) Robert’s Linguistic Series — Harcourt, Brace & Jovanovich
C} Our Language Today Series — Ameridan Bcok
D) New Directions in Englieh
IV SAMPLE TEST ITEMS:
'A) Given a printed series of ten groups of randomly arrahged wornds,
each group containing an adjective, nhoun, article, verb, and adverb,

the student will reorder the group of words and write a
syntactacally correct sentence :

-~
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40 Competency: Reading — Comprehension
4.5 Modhffzvcrtt‘ster: Sentence Meaning

4.51 Module: Sentence 'Meaning
‘ Lo

PURPOSE To provnde the. studenl with the skills for obtammg
sentence meamng

“" 1. BEHAVIORAL OBJECTIVE(S): . ‘ . : -
A) 1. Outcome: The student will verbally expliain the meaning of a
sentence. ’ ' -

2. Context: A printed list of five sentences.
3. Criteria: Clinical Teacher Judgement.

B) 1. Outcore: The'student will write answers to questions.
2. Context. A printed llst of five sentences, each followed by a

_ literal"question. .
3. Criteria: Clinical Teacher Judgement , _ /

o INSTRUCTIONAL ;;E_sp_chES/omoNS/AcnvrnEs: | -
| " A) See Anpendix l> |
B) SRA - Reading Kit o | .
C) Barneli-Loft — Réadtng for Context
D) Mer;i:l — Diagnosti¢ Reading Workshops
E) Merrill Linguistic Readers - Skilltext

IV SAMPLE TEST ITEMS:

A) Given a printed list of five sentences, the student will verbally
explain the meaning of thé sentences.

B) Gnven a printed list of five sentences, each followed by a literal
question, ~ the student will wnte meaningful answers to the

quektions.
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4.0 Competency: Reading— Comprehension : .
[

4.5 Module Cluster: Sentence Meamng

-

4.52 Module Followmg Wntten D:rectxons

- PURPOSE: To provide the student ‘with the skills for followmg :
written dll’CCthRS R :

o BEHAVIORAL OBJECTIVE(S)
A) 1. Outcome: The student will perform the actxon requ1red by a’
written direction.
2. Context: Written dxrectlons e.g., prescription sheets, work
sheets, personal notes. ~ .
3. “Criteria: - The clinical judgement of the teacher.

I INSTRUCT IONAL_RESOURCES/OPTIQNS-/ACTIVITIES:
. A) See Appendix. of Examples.

B) The following commercially prepared matenals may also be found |
to be suitable resources:

GatesPeardon Reading Exercises — Teachers
Barnell-Loft — Following Directions

® " Congquest in Reading Series -
Steck-Vaugh Reading Essentials Series
Diagnostic Reading Workbooks — Merrill
Three-In-One Workbooks — Merrill

* Reading Skilltext Series — Merrill ~

SRA Reading Kits

IV SAMPLE TEST ITEMS:

¢
A) Given 2 set of written directions the student will perforrn the

.action required. *

F




. 4.0 Competency: Reading — Comprehension .
4.6 Module Cluster: Paragraph Meaning
4.61 Module: Appropriation of Coritext in Sentence-Construction

1 PURPOSE: To provide the student with  the  skills for writing
meaningful, congruent sentences in relagion to context.
. ¥ .

I BI*;_HAVIORAL OBJECTIVE(S):~

“

A) L Outcome: The student will write a sentence Wthh Mmeaning-
: fully precedes another sentcnce. -
. 2. Context: A printed list of five discrete sentences., |
3. Criteria: The-glinical judgement of the teacher:

" 'B) 1. Outcome: The student will write a sentence which meaning-
+ fully follows another sentence.
2. Context: A printed list of five dlscrete sentences.
3. Criteria: The clinical judgement of the teacher.

C) 1. Outcome: The student will write a sentence which - fits
g - meaningfully int6 a paragraph.
2. Context: Three printed paragr “phs, each having bne sentence
" omitted from the body of the paragraph.
3"—-C)1:xtena The clinical judgement of the teacher.

»

i .INSTRUCTIONAL RESOURCESIOPTIONS/ACTIVITIES:

A) The following commercmlly prepared materials may also be found -
tc be suitabie resources:

Reading for Meaning — Lippincott

Something New To Do — Schimitt

Reading for Context — Barnell-Loft .
Merrill Reading Skilltext Series

Diagnostic Reading Workbooks — Merrill

" High Interest-Low Vocabulary Books
- SRA Reading Kits
Dolch Readers ,

Py

. 1V SAMPLE TEST ITEMS:

A) Given a printed list of five discrete sentences, the student will write
a sentence which meaningfully precedes another sentence.
! .
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) . . e t

B) Givena prinied list of five discrete sentences, the student will writ
a senten,thich meaningfully follows another sentence.

A +

C) Given tfueelpfa};ted paragiaphs, each having < .ie sentence omittec
from theboﬂy of the paragraph, the student will write a sentence
which meaningfully completes the paragraph.
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4.0 Competency: Readin'b-—Cpmprehensiqni ‘
46 Module Cluster: Paragraph Meaning

. 4.62 Module: Paragraph Mea_niné

I PURPOSE: To provide the student with the skills for obtaining the
meaning of paragraphs. :

Il BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will verbally explam the meaning of a
’ paragraph. ° -

2. Context: A senes of three printed paragraphs‘ eacn containing
. at least five sentences. - -

3. Criteria: The clinical judgement of the iéf}?&'

B) 1. Outcome: The student will write meanin ful answers to literal
questions about a paragraph. - '

2. .Context: A series of thrce printed paragraphs, each containing

- at'least five sentences; followed by literal questions as to who,

‘ what, Where and when. :

III INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES

A) The following is a list of commercially prepared matenals whnch .
" may be found suitable as resources: ,
Reading for Meaning — Rippincott -
Something New To Do — Schmitt .
Reading for Context — Barnell-Loft - L
Merrill Reading Skilltext Series #
Diagnostic Reading Workbooks - Memll
"High Intetest-Low Vocabulary Books -
SRA. neading Kit
Dolch Readers ' : e

IV SAPLE TEST ITEMS:"

L) Givel{a s\erics of three printed_paragraphs each containing at least
five sentences, the student will verbally explain the meaning of a
paragraph. B . g :

M e ' ¥ EY

i) Giveg a series of thiree “printed paragraphs each containing at least
five sentences, followed by literal questions as to who, what, where
‘and when; the studeiit will write meaningful answers to literal

questions about the paragraph.
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4.0 Cornpetency: Reading — Comprehension
4.6 = Module Cluster: _Paragrap)tr Meaning  ~
4,63 Module: Main Idea of Paragraph ’ -

1 PURPOSE: To provide the student with the Skrlls for identifying the
marn idea of a_paragraph, or short narration. ¢

.
e

t

1 BEH‘;\}IORAL_ OBJECTIVE(S):

A) 1." Outcome: The student will circle the item number of the '
" statement which best represents the main idea of a paragraph.
2. Context: A series of three printed paragraphs, each containing
at least' five” sentencés; each followed by a list of three
e numbered statements about the paragraph one of which is the
main idea.
3. Criteria: Clinical Teacher Judgement
B 1. Outcome: The student will state the main idea of a paragraph
2. Context: A series of three printed paragraphs each containing
at least five sentences. °
3. Criteria: Clinicil-Teacher Judgement

Il INSTRUCTIONAL RESOURCES/OPTIONS/ACT[VITIES:

SR A
A) Dolch Readers . e

B) Barnell-Loft — Reading for Context-

C) SRlA - Raading Kit

D) Lippincott — Reading for &leaning

E) Merrill Reading«Series -- Skiirtext

F) Merrill - Diagnostic Reading Workbooks

| » G) High interest-low vocabu)ary books such ‘as: Cowboy Sam:
Stanwix Series; Checkered Flag Series

L

u’ IV SAMPLE TEST ITEMS:

A) Given a series of three printed paragraphs cach Lor(tamrng at least
“five sentences; each followed by a list of three numbered

. “
o
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/ @
statements_,about the paragraph, one of which is the main idea, the
student will circle the item numbers of the statements which best

represent the main ideas of the paragraphs.
, ‘ N | .

B) Given a series of three printed paragraphs, each containing at least | ,
five sentences, the student will state the main idea of each '
paragraph. , ! :

. r
B S
o : :
- !
- ‘ v Ei
. e
|
!
‘1
|
) > -
\
' > ;
L
LI - A
e
Q
:

133



4.0 Competency: Reading — Comprehension

r'}'/ I . . _,_."

3

4.6 ' Module Cluster: Pérag:aph Meaning

‘ 4.64 Module:- Logical 6rder of Ydeas in a Paragraph (Sequencing)

I _ PURPOSE: To provide the student with the skills for determining the -

11

m

logical order of ideas in 4 paragraph or §!10r§ narration.

;
BEHAVIORAL OBJECTIVE(S):
A} 1. Qutcome: The student /}jl}- write a series of ideas in logical
order. .
2. Cantext: Three series of four printed statements, randomly
ordered, which may be placed in a logical order.
3. Criteria: Clinical Teacher Judgement.

B) 1. Outcome: The student will verbally recall the logxcal order of

ideasin a paragraph
2. Context A printed series of three paragraphs, each conta:mng
at least five sentences. . :
3. Criteria: Clinical Teacher Judgement.

leTl;UCTIONAL RESOURCES/OP_'I‘IONS/ACT:VIT"iES:
A) ~Bi;rnell-i.0ft - Ré.ading for Context |
B) Merrill Reading Series < Skilltext

) Merrill“—'D?égnoﬁic Reading %ri{books,

D) Steck-Vaugh — Reading Essentials Series

.E) SRA — Reading Kit'

F) Doich Readers B o :

. G) High interest-low vocabulary books‘ such as; Cowboy Sﬁm;ﬁ

Checkered Flag Series; Stanwix Series

IV SAMPLE TEST ITEMS: — o s

A) Given three series-of four printed statements, ranfomly ordered,
the student will write the series of ideas in logical order.

4
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B) Given a printed series of three paragraphs, each containing at least -
five sentences, the-studsnt will verbally recall the logical order of
thie ideas which were presented in each paragoraph
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40 Compe'tency: Reading;Cdrnprehe‘nsiqri

4.6 Module Cluster: Paragraph Meaning _
: 2

&

4.65 “Module: Crrtrcal Evaluatron , S

I PURPOSE To provide the student With the skrl!s for cntrcally
evaluating a written passage. ' .

I BEHAVIORAL OBJECTIVE(S):

A) 1. Outcome: The student will ‘state whether statements are fact I
or opinion. i : : /
Context: Five printed statements, in or out of context. o
.”-Cntena Chmcal Teacher Judgement. o ; :
. Qutcome: The student will state whether he hked readmg a
passage, md why.

Context:/ ‘A printed passage of ai least five sentences

Cnterra Clinical Teacher Judgement. -

o
A
-_ L

‘._.__r?.L

I INSTRUCTIONAL RESOUR.CES/OPI‘IONS/ACTIVITIFS

A) esop s Fables -

B) Dolch Readers

C) ebster — New‘Pra_ctice Readers -
D) Steck -—'Pr.ogrveSS in Readin'g.

. / 1 ‘
/ E) Hrgh interest- low vocabulary books such as: Jim Forest Readers, .

/ Stanwix Serres Checkered Flag Serres

v SAMPLE TEST lTEMS
/

A) Grven five printed statements, in or- out of context, the student:‘
» will - verbahze and/or.write whether the statements are fact or
opinion.’ : 4

B)‘. Given a printed passage of at least five sente‘hces, the student will -
verbalize and/or write whéther he liked reading the passage, and
why.’ T

K]
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40 Competegcy: Reading — Comprehension
4.6 Module Cluster: Pnrztgraph Meaning

4.66 Mﬂodule: Inferences: : ‘ !
I PURPOSE: To prowde the’ student with the skills for drawmg
mferences from a printed passage.

11 - BEHAVIORAL OBJECTIVE(S): :

A) 1. Outcome The student will draw an mference from a wntten
passage. (details) - : - :
2. Context A printed passage of at least three sentences from
which inferences may be drawn (or detail) ~
3. Criteria; Clinical Teacher Judgement. '

. B) 1. Outcome: The student will complete a story, either verbally or
: in writing, '
2. Context: A printed passage or at least ﬁve sentences with an
open-ended last sentence.* -
3. Criteria: Clinical Teacher Judgement.
o p , .
C). 1. Outcome: The student will anticipate, either verbally or in
© writing what,will habpen next in a story or in current events.
2. Context: A printed passage of at least five sentences descnbmg
' a contmumg activity or event,
3. Criteria: Clinical Teacher Judgement.

~D) L. Outcome: Theﬂ/&udent will draw conclusions (cause and
- effects, Zations morals) either verbaIly o .in writing

_~ from ipftqrmation given:

2. Context: A printed passage of ‘at least five sentences from

~ which conclusions may be drawn. . o .

3. Cntena Clinical Teacher Judgement ' .

111 INSTRUCTIONAL RESOURCES/OPTIONS/ACTIVITIES
LOA) New Pr'icttce Reader —-Webster
_B)_ Aesop’s Fables

C) Gates-Peardon — Reading Exercises — Teachers

i

D) Dolch Readers
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E) Jim Forest Series . R d
F) The tfellowing commercially prepared materlals may a.lso be
suitable as resources:
Checkered Flag Series -
Reading Skill Bu1lders Reader 5 Dlgest

IV SAMPLE TEST ITEMS:

{

A) Given a printed passage of at-least five sentences, from whici
~ . inferences or detaii may be drawn the student will correctly
respond to,questions requiring the studentfto draw inferences from -

N the passage.
N B) Given a p& passage, of at least five. sentences, with an open
RN ended last sentence, the student will complete the passage either- .
T verba]Iy, or in writing,

C)_Given a printed passage, of. at least five sentences, describing a -
cnntmumg acvmty and/or event, the student will ant:cxpate either
verbally or in writing, what will happen next.

—- . D) Given a prmted passage, of at least five sentences, from which
conclusions may' be drawn, the student will draw a conclusnon
either verbally, or in writi 1g from the information given.

Y

i
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Cluster Competéncy Tesis,
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' Cluster Co,mpetencf Test
T 1.1
Auditory Discrimination

Module 1.2, &h%‘nmg
Instructions: “Tell me a pair of words that rhymes For example
cat/hat or lark/bark »

Module 1.15, Final Consonant Discrimination
Instructions: “I am going to say some words, and I want you to tell me
if the LAST letters in the words sound the same Or
different.” - ‘

1. mountam — balloon 6. dinner — saucer
2. goat — stuff 7. trip —pup "~
3. plot —scout " 8. tab —dad

4. bid ~ fog 9. wagon ~ light
5. quack — kick - o 10. toad — buzz

Instructions: “I am going| to say some words, and I want you to tell me
if the ENDINGS m the words sound the same or
different.”

-Module 1 .l9i, Final Conso%z;nt Biends

1. toast — feast 6. stamp — pong
* 2. bring — tang - 7. field — held
3. kept —lisp - , 8. lift — loft
-~ 4. crisp — clasp T 9. rant — train
5. stand — chhnt ooF ' 10. camp — cast

Module 1.17, Medial Vowel Discrimination
Instructions: * am going to say $ome words, and I want you to tell me
if the MIDDLE sound in the words ate the same or
different.” T

1. stop — rock . 6. hut — map

2. hope~tone . 7 7. list — lift -
3. cat —leg ‘ 8. came — cake
4. get — gift 9. pan — dig

5. hive — like 10. let — pig

140




Cluster Competenci' Test
12 . ' L.
" Auditory Memory '
Module 1.24, Auditery Memory-of Letters
Instructions: ““1 want to see if you can remember some letters. I will say
some letters, then I will read a sentence to you, and then .
" will ask you to tell me the letters.”

o

1. D, B, G, F When they entered the zoo, the lion roared
2. Z,L,V,P Tom took his little sister to the park.
3. M,S, Q, Bill has a blue parrot that talks.
L]
+
“
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: . Cluster Competency Test ) .
. 1.3 L
; - Auditory Sequential Memory %
Module 1.34, Auditory Sequential Memory of Letters v :
“-\ Instructions: “I am going to say some letters, then I want you to say
' them back to me in the same order.” .
\ ,O, R,K 3. W,U,0,L
' ’ D, ’ x
L
[3
‘ .
~
[
7.
7
i R 2
*
Q

ERIC S
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Module 1.41, Auditory Comprehension — Literal S
Instructions: “I want y¢u to do three things.” ' ’

. Cluster Com;)etency Test . -
14 LT
Auditory Comprehension

Bring me your
down.

©

Take this note to the office, ask the secretary to sign |t ‘and
bring it back to my desk

l

Instfuctions: l am gomg ‘to read a story to you, and after I am fm:shed

I am going. to ask you to tell me five things that happened
in the story.”

A story, such as a fairy tale, whic}; is not familiar to the student

o
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Cluster Competency Test
1.5
Visual Discrimination -
Module 1.55, Visual Discrimination of Letters
Instructions: “Here are four letters. Point to the
glifferent,” e :

.bdbb ’ . 4,zxz2

1
2. mmnm re S.qppp
3.ccco - :

144
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Cluster CompetenQ(Test
. , L6
- Visual Memory of Letters

Module 1.64, Visual Memory of Letters
Instructions: “[ am going to show youa letter, then I'll take it away.
' ~ Next [ will show you a group of four letters, and l want
“ you to-point to the one  you saw before.” :

I.B BKRO . 4. T HTCF
~2.L SULP 5. W MGVY
3K VAKQ .

.
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Cluster Competency Test
1.7
Visual Sequential Memory

Module 1 .74, Visual Sequential Memory of Letters
Instructions: “I am going to show you some leseers. Look at them
carefully Then I am going to mix them up, and I want
. you to put them back the way they were before )

1. BDP . 4. RBP
2.0QC o 5. BTF
3. MLR ' , -

RIC 146 ' :



Cluster Competency Test
18
Letter Knowledge ”

Module 1.83, Identification ‘-
Instructions: “I am going to show you some letters, Tell me what they

»

are, , »
BIZpKchRSlowAltg

Module 1.84, Recall and Reproduction TN ,
" Instructions: “l am going to say some letters, and 1 want you to print
' ‘them for me.” (Either upper or lower. case letters are
acceptable.) . :

EKUZALDHORWBECGI

-
,
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* Cluster Competency Test. ¢ v ~

- Consonants
Module 2.13, Final Consonants : ‘ - b
) [nstructlons “l am gomg to say some words, and Iwant you to tell me
what’ SOUND they end with:?—~ _ -

1. balloon i 6. tab ’

2. goat 7. miss

3. toad 8. fog -

4. flap v 9. stuff”

S. foam . 10, roll

lnstructlons “] am going to say some w0rds and I want you to tel! me
what LETTER they end with.”

1. four 6. rid -
‘ 2. buzz . _ 7. trip ~

3. look™. : : - 8. nab

4. happen . . 9. plot -

5. steal " 10% calf,

[
-

"Module 2.17, ' Final Consonant Blends
!nstrucnons “] am going to say some words, and I want you to tell me
what blend sound they enc’ with.”

1. toast ' 6. rant v
2. kept " 7. lift
3. bring . o 8. risk
. 4, stand - . _ ' 9. lisp
5. stamp - - = 10. field

Instructions: I am going-to say some words, and I want you to tell me |
what blend they end with.” g

* 1. clasp J . 6. slept
2. loft ' R 7. sling
3. task ~ - o . 8}camp
4. held o 9. pond
5. chant . ; 10. feast
» \
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Module 2.191, Final Consonant Digraphs

Instructions: “l am going to say some words, and Iwant you to tell me
what SOUND they end with.”

»
1. church 6. wish
2. with 7. myth .
3. hush 8. crunch
4. touch 9, crush
- 5. eighth 10. smith

1

lnstructxons “l am going to say some words, and 1 want you to tell me
: what DIGRAPH they end with.”’

.- munch

1 6. bunch
2. swish 7. froth
3. mush 8. sabbath
" 4. witch 9. lunch ’
5. ninth o 10. crash
“~ ‘ [»}
1
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' Cluster Competency Test
22
VYowels -

Modu]e 2.22, Medial Vowels ‘-

Instructions: *“] am going to say some words and I want you to tell me
the single vowel SOUND you hear in the middle of each

word.”
1. cat 6
2. get ) 7
3. list 8
4. stop = ; . 9
5.-putt ~ _ 10

. came
. need

. hive

. hope

. flute -

Instructlons “l am gomg to say some words and Iwant you to tell me
' " what VOWEL 1s in the m;ddle of each word.”

1. map _ - 6.
2. leg 7.
3. gift s
4. rock )
5. cup N - f10.

" Module 2.33, Vowsl Digraphs °

‘cake .
‘keep

like

tone

cute -

2

_ Instructions: “I am going to say. some words, and I want you to tell me

" the vowel digraph. SOUND you hear in the mxddle of each -

. word ”
1. seed : s 6. fobd
° 2. gray S _ : 7. leaf
J 3. plain’ - : 8. hook
4. coat : 9. cease -
5. foe . 10. jail

*

Instructions: **{ am gomg to say soine words,>and I want you to tell me
what DIGRAPH is in the middle of each word.”

1. say ' _ ' : 6.

2. rail ' ' 7.
3. peach . 8.
4. poose L T .9,

5. w0qd L 10.

. , ' 150
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Module 2.24, Vowel anhthongs
Instructlonjsl “I am going.to say some words,' and I want you to tell me
what vowel diphthong SOUND you hear.”

é. Jpo(;z ; o 6. mouse
. L . - ' 7. employ :
i. lt:ofise ‘ 8. soil '
5. oi _\ 9. toy.
. COW . - _ 10. now

—

113
Instructions: *l am going to say some words and [ want you to tell me~—. '

, Whlch DIPHTHONG you hear.” .

mouse

1. coin 6

2. soil 7. how " ~
. 3. sound 8. destroy

4, brow . 9, toil )

5. deploy : 10

gown
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~ Cluster Competeiicy Test
_ . 3.1
- ) Word Form

Module 3. 12 Compound Words _
Instructlons “Here is a list of compound words. I want you to'separate
. them,into their root ‘words.” (Separate: write the root

words circle the root words, or draw a line between the -

root ‘words)

1. airplane - - ~ . -4, sunflower

2. cowboy I © 5. something
. .3. mailman : '

Voo
Module 3.13, Plurals '
Instructions: “Here is a list of words. 1 want you to write the plurals.”

1. hat 6. box ‘11, fox
2. dress -, 7. lady 12. goose
3,3. pony. " d. shelf . 13. deer
4, leaf - 9. child - - 14. foot

5. finger 10, givl © . 15, man

Module 3.14, Prefixes

Instructions: “1 want you to write meaningful words by combmmg the

followmg lists of prefixes and root w0rds

- . R4
1. dis . o - take , - .
2.in # o view :
3. re: - Co . happy
- 4. un ‘ : ward
5. ad , - . figure
6. be . ~ clainy
- 7. ex : X $ide
- 8. for : prepared
-9, mis : run _
10. pre - @ . join’ ‘

o

.Module 3.15, Sufﬁxes . ‘
Instructions: *“l want you to write meamngful words ty combinir. the:

- following hs(ts of suffixes and root words.”

152
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1.er o ‘ hope

2. ly : command
3. ed ' . ' report

4. ing : L . happy °
S50 ful K ; map

6. ition - ) year

7. ling . part

8. somé . i » add

9. ment : hand

10. ness ° _shrewd

Module 3.16, Contractions
. - Instructions: “Using  this list of expressions, I wantqou to write the -
' contractlons and then say them for me. '

S do not* L ' . 4. youare
2. lhave * .~ : C o Slitis
LT -3, Twill \ :

L. ]
P 3

Module 3.17, Possessives
Instructions: “Here is a list of nouns. I want you to write thelr

5

possessives.” _ ‘/f
1. child e © 6. oxen ‘ . Q‘
2. Charles o ' =7, girl o
3. children ' 8. books
4. George - : ; 9. mice
5.

boss © 10, duck _ -

‘Module 3.18, Syllabication
Instructions: “Here is a list of words. 1 want you to lelde them into

-~ their syllables.” *
- 1. vegetable "+ _ < 6. carpenter
2. marshmallow =~ __ 7. important .
3. elderberry 8. cucumber
,~ 4. consonant . . 9. bicycle
S. beau"tiful , .10, yesterday
Instructlons “Listen to these sounds and +tell me what word they .
~ make.” |
© 1. middle | . - . 6. para-graph
2. ap-ple . 7, ar-ti-cle .
" 3. in-for-ma-tion - 8. ti-ger
4. ex-am-ple . 9, dic-tion-ar-y
5.

in-ter-view

10.  com-for-ta-ble
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Cluster Competency Test
. ’ 3.2 :
: + - Sentences’

Module 3.21, Capltahzatlon -t
Instrucnons “Here are some sentences which do not have any capital
- letters. I want you to capitalize the words which need to
be capitalized.” a

‘1. on wednesday, harry will make a speech at the coliseum.
$ - o

.2. dr. goodbody left for the paris convention.

3. charlje brown is my favorite char'acter in peanuts.

4.  flag day is on the fourteenth of_pme o L

| ;

. < 5. the book, rebecca of sumzybmok farm, was checked .out
\ yesterday by mrs. smith’ ) |
\\ | ~

3

Modu € 3 22, Punctuatnon
Instructlons *I want you to punctuate the following sentepces

1. \When they entered the zoo the lion roared ¥

2. Baseball football basketball and hockey are well- known team
sports

‘3. Thick gray fog covered the ocean .
4. - Will you take me to the shore asked David

\ .
5. Mary asked are you going to take me to the pool today

ﬂ ERIC- | | 154
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Module 3.31, I\E'euns

{

Cluster Cox apetency Test

33

) ?aﬂs of Speech

L

Instructions: “Circle the words which are nouns.”

1.. Phillip opened
. run home

. boy fell

. ‘mother yelled
. street curved

w -P-.UJ i

Module 3.32, Pronouns

[nstructlons “Replace the underlined neun w1th a meamngful pro-

noun

1. John rode the bicycle.

3. Alice fell in the rabbit hole. -

2. The girls played in the yard.

~~ .

6.
7.

8.
9.
10.

Dick wrote

pen dropped-

open door
wheel turned
fix dinner

4. Wil Yyou take Jim, Bill, and Joan to the cifcus? .

t

5. Monkeys, giraffes, and lions live in the zoo.

Module 3.33, Verbs

Instructions: “Change.these verbs to the past tense.V

4. rabbit hops
5. they drink

1. Tom draws
2. Walter wiggles
3. shoes match

.

Instructlons “Write a.verb to agree w1th thesé nouns.’
)

1. cats

.. people.
. hands
men -
. faucets

N -

R W
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. you
7.
8.
9.

10.

father
tooth
pencil
chair



- Module 3.34, Adjectives : .
Instructions: “Circle;the adjective in these sentences.”

1:  Tim plays in the §aﬁdy area.
2. Booksare kept in the school library. o
3.  Dirty shoes were !eft on the steps. . _ .
4. " John _is,wgari‘pg a blue shirt. '
- 5. Jim wanted roller skates for fn‘s bi.rthday.

Module 3.35, Adverbs )
" Instructions: “Circle the adverbs in these sentences.”

a 1.  The bgy was very happx .
2. He wa; not athletic.
3.  Please drive carefully.
4.  Dr. Smith always takes a vacation.
5. The b:us never arrives on tix;ie.
~‘Module 3.36, Prepositions

Instructions: “Fill in the blanks with a meaningful prepositional
phrase.” '

-~

1. ' John tripped

2. The bonfire appeared

3. The child rose timidly

4.  The policeman entered the dark store.
5. we would go hungry-. 2
4
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* Cluster Competency Test *

»

" 4.1, oo ““/t
S Phonetics — Linguistics -y il
Module 4.11 Word Attack Skills T
nstructigas: “Pronounce the words in this list.”
A list of ten words which, are not in the ‘student’s sight vocabulary.

Module 4.12, Reading a One-Syllable Wdrd with Comprehension
Instructions: “I want you to read these words to me and tell me what

g they mean.” . - . ,
A list of ten one-syllable words which are in tl\i student’s spoken
vocabulary. ' L ‘ -

! .
. ‘ )
, ,
1
bl
° N ¢
. o
; 7
o
r} "
—— e ey M 1
N
- \ ".’ %
e -

4 4

O
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Cluster Competency Test

o 42
Word Meaning

." Module 4.21, Contextual Clues
Instructions: “I want you to read these sentences and teil me what the
" " underlined words mean as used in the sentences.”

A list of five sentences, each having one unfamiliar word which is
underlined. :

Example: If the student is not familiar with th~ word “Physician,”
an appropriate sentenze would be:

Johnny was sick, so his mother took him to their Ehxsncmn
An inappropriate sentence would be:

Mrs. Smith and Johnny went to their Ehysxcnan

Module 4. 22 Use of Dxcuonary
Instrucuons “I want vou to find these.words in the dlctlonarv and
write down their definitions.”

A list of ten words which are not familiar to the student.

Module 4.23, Synonyms and Antonyms

Instructions: “I ara going to say a word and I want)you to tell me a
synonym for it.”

1. watch {look) 6. big(large)
2. road (street) 7. fast (quick)
3. pants (slacks) 8. slice (cut)
4, little (small) 9. close (shut)
5. car (automobile) 10. clothes (apparel}
Note: These are suggested synonyms: other synonyms may be
acceptable.

<

Instructions: *I am going 'to ray a word and [ want you to tell me an
antonym for it.”

- 1. ugly (pretty) > 6. soft (hard)
2.'good (bad) 7. wet (dry)
3. sick (well) 8. smooth (rough)
4, true (false) . 9. work (play)
5. yes(no) . +10. long (short)
~ See Note above. ' '
e




Cluster Competency Tést
o 43
. Phrase Mezning

K3

o

Module 4 31, Contextual Clues
Instructions: “I want You to read these sentences and tell me what the
uqderlmed phrases mean as they are used in the sen-

tences.”
1. It was hot at the fair, but we were cool ar'd shaded beneath
¥ . the canopy. ) ) . ;-

7/
2. Eric, the leading candidate, will probably win the €lection.

3. Five hundred men were trapped down in the coal mine.

4.  Everyone except Susie was invited to the party.

5. Since it is raining, the picnic was cancelled.

@
-~

O
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Cluster Conipétency Test |
_ , ' 44
R _ Syntax
Module. 4.41, Syntax

- Instructrons “l want you to rearrange "these words to make a
‘tneaningful sentence.”

1. Classroom outsice his airplane flew John always the paper.
2. Furnace sneakers Ken’s not wet were dry the on-put to.
- 3. - Date'late for party Al and the dinner very \rvere his.
"4, With'my I Saturday every go deeip-sea father fishing,.

5. Noisily children on young played playgi;ound the the. ”




O

ERIC

Aruitoxt provided by Eic:

Cluster Competency Test ‘
“4.5
Sentence Meaning

Module 4,51, Sentence Meaning
Instructions: I want.you to read these sentences. Then 1 am going to
ask_you some ql‘lestions\ about the sentences, and [ want
you to answer them.” '

1. He was furious when Marty took%he ball. Why was he furious?

2. Jim drew on his sneakers because he was bored. Why did he

draw on his sneakers?

. : \ °
m pulled the curtains to keep out the glare from the sun.
What dld we do?

\ 4. Atter dr ing over a glass bottle, the yellow car had a flat tire.

\ Whyythe tire go ﬂat" R

5. "'We left early in the morning decause we had a long way to go.
Why did we leave early in the morning?

Module 4.52, Following Written Directions

Instructions: *I want you to read these directions and do what they tell ~

you to do.”

Erase the blackboard. Write five sentences on the board telling about -

your hobby: Tell me when you are done.

)
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> Cluster Competency Test
. 46 ,
* Paragraph Meaning ¢

&k .
Module 4.61, Appropriation of Context in Senterice Construction
Instructions: “Hel‘e is a paragraph with a sentence missing. I want you
o#write a meamngful sentence. to complete the para-

srapl;l
Once upon a time there was aral : - o was always bragging about

how fast.he could run. He thor - . .vas funny to strut around the -
- forest asking, * :

: : , . " None of
the other animals ever agreed toTun him a race. They were surprised

when the turtle said, “I will run you a race, Mr. Rabbit.”

Module 4.62, Paragraph Meaning
Instructions: “I want you to read this paragraph and answer the
questions about it.”

: +
Once upon a time a goat sat near the sid= of a road. He was an old,
- fat goat, and his coat was black as, cogj. One day the goat saw a grecn
—toad go down the road. “I*want to hop llke atoad,” said the fat o]d
goat. ‘I want to hop down the roc 3. } -

1 What dld the goat look like?
2. How did the goat feel?

3 What did the goat see?

What did the goat want to do"

Rl

Module 4.3, Main [ded ot a Paragraph . .
Instructions: “Read this paragraph and write down the main idea.”

Saturday morning we werlt ﬁshmg on Lake Jackson. The boat and

motor worked fine. As John reeled in his first cast, he felt a tug, and

he pulled back to set the hook. Suddenly, a lunker bass broke tha

water and created a whirlpool of churning foam. John struggled, but

fmally boated him. The rest of the'day h: spent recalhng his VlVld
.- memories of catching the 15-pound bass.

L J
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Module 4.64, Logical Order of Ideas in a Paragraph
Instructions: “Read these sentences and write the numbers of the

4.

camper.

,sentences “as they would be arranged 11 a ‘meaningful
paragraph.” = |

At the par< we saw Old Faithful and fed the bears
Summer vacation began in June.

. : .
We went to Yellowstone National Park, and slept in our new

- °

The first thing I did on vacation was camping.

Module 4.65, Critical: Evaluatlon
lnstrucnons “Read these sentences and tell me whether they arc fact

4

. Childhood is tne »est time of your life.

or oplmon N

According to the survey, a small percentage of the total
population uses'fental floss regularly eacn day.

Water is composéd of hydrogen and oxygen.

Football is everyone’s fayorite sport.

_Calcium helps to build strong bones.

Module 4.66, Inferences N
~Instructions: “Read this pamgraph and compiete the last sentence

BN

O

ERIC

Aruitoxt provided by Eic:

meaningfully.”

The big day finally arrived. John had been in .raining for three
months’in anticipation of winning the gold cup. To John, this cup
was ail that was unportant, in ile world. The racc began. John knew
he could do it. He was wianing by two leaps when suddenly,
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MODULE .12 RHYMING

1

2
3
4
5

. " APPENDIX

. Moon — Spoon
. Cat — Hat

. Cake — Pake

. House — Mouse

© %o~ o

1

o

Dig — Pig

Pan — Can
Fill — Spill
Star — Car

. Dog.— Log

MODULE 1.17 MEL{AL VOWEL DISCRIMINATION

g.n.uwm-—-

. Cat —Map
. Game — Cake
. Get — Leg
. Need — Keep
List — Gift

6.
7.
8.
9.
10.

Hive - Like
Stop — Rock
Hut — Cup
Flute - Cute
Hope - Tone

MODULE 1.18 DiSCRIMINATION OF SINGLE CONSONANT BLENDS
See Appendi‘x, Module 2.15 for list of consonant blends.

MODULE i.19' DISCRIMINATION OF INITIAL CONSONANT BLENDS

—

. Biend - Black
. Spoon -~ Spot ’
. Speak — Stop
Flood -- Club

. Skip — Skill

Ski — Steep
Steip — String
Squash — Squid
Spring — Clash
Swift - Spray

1.
12-

13

14.
15.
16.
17.
18.
19.
20.

Twist — Twine
Trigger— Thread
Break — Bless |
Smile — Sweet
Brurt — Bruise

Grin — Groan

Proud - Cloud P
Clasp -~ Claa -~
Fling — Flash
Scan — Scrap :

* MOPULE 1.191 DISCRIMINATION OF FINAL CONSONANT BLENDS

—

Toast — Feast
Kept - Slept
Loft — Lent
Find — Frisk
Park~— Pink
Bring — Sling
Hold — Tank
Stand — Pond
Stamp — Camp
Yield — Crack

SOPNAU A LN
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.
12,
13.
14.
15.
16.

17.

18.
19.
20.

Rant — Chant
Pest — Pint

Lift — Loft
Cramp - Camp
Sing’'— Bond

Lisp — Clasp

Hard - Just

Sink — Carp .
Field ~ Held

Apt — Ark



MODULE 2.11 SINGLE CONSONANTS _
BCDFGHJKLMNPQRST\VWX(Y)Z

J

/

MODULE 2.12 INITIALC ONSONANTS

. Mountain . ~
. Range
. Saucer
. Queen
. Kite
Wagon
ste *
Barber

RO
~Gafden -

1i. Tiger

oot AW

12.
13.
14.
15.
16.
17.
18.
19.
20.
: 21.

MODULE 2 13 FINAL CONSONANTS

. Balloon
. Goat

. Toad

. Flap

. Foam
Tab

. Miss
Fog

. Stuff

<a

R I N R

10.
11.
12.

13.
14.
© 15,
16.
17.

MODULE 2.14 MEDIAL CONSONANT S

. Cabbage
. Spaded
. Refill
. Legal
-Hammer
. Beneath
Pepper
Hurry
. Letter
Given

OVEAIRNL AR WN =

11.
12.
13.
14,
15.
16.
17.
18.

19.

.. ,,Of

—

MODULE 2.15 CONSONANT BLENDS

Ft, Nt, Sk, Ng, Ld, Rd, Rk, Pt, Nk, Mp, BI, Cl, F1, GI, P!, S, Br, Cr,
Dr, Fr, Gr, Pr, Tr, Sc, St, Tw, Sp,Sw Sn, Sm, Scr, Thr Nd, Rp, Ck,

‘Ght, Spr, Str, Squ

166

Never

b

Hamburger

Dinner
Violin
Year

Furniture

Light
Zebra
Candle
Xerxes

Roll
For
Buzz
Gook
Fox
Row
Tic
Hurrah

Aw ay

Missing

Follow

Wizard
Oxen -

Request

Bacon
Rehash
Adjust
Maker

.
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MODULE 2.16 INITIAL CONSONANT BLENDS

- 1. Black 13. Treat . 25 Thrust

2. Flow 14. Score

3. Glance 15. Stampede

4, Plane - 16. Twig

5. Slink 17. Spur

6.  Break 18. Switch

7. Crash 19. Snow

8. Clinic 20. ‘Smell

9. Drastic 21. Scream CE
“ ° 10. Friend 22. Stride :

11. Groan 23. Squiggle

12. Prattle 24. Spring

" 'MODULE 2,17 FINAL CONSONANT BLENDS

1. Heft - ‘ 9. Prank
2. Faint 10. Clump
3. Risk C B 11. Clasp
4. Gong = © 12, Pest
5 Hold . 13. Hand
6. Ford 14. Carp
7. Park ‘ ' .15 Check
8. Kept C : 16. Flight

MODULE 2.18 CONSONANT DIGRAPHS
Sh, Ch, Wh, Th

. ' -
' MODULE 2.19 INITIAL CONSONANT DIGRAPHS

1. Whim -5. Shiver
2. Shoe N 6. Wheel
3. Think . 7. Chunk
4. Cheese . - 8. They

'MODULE 2.i91 ‘FINAL CONSONANT DIGRAPHS

1. Wish . s 4. March
2. Which
3. Myth
MODULE 2.21 SINGLE VOWELS
AE,1,0,4
. {"— “
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MODULE 222 MEDIAL VOWELS

1
2:

Map ‘

- Get

3. Hope

. 4.
5.

Gake
Rock

MODULE 2.23 VOWEL DIGRAPHS

Vowel di_g_raphs are a pair of vowels together in a syllable, the first of
which represents its long sound and the second of which is silent.
The digraphs which most consistently follow this generalization are:

Other common digraphs are: Qo, Oe

e Y N e

-Ai, Oa, Ee, Ea, Ay

. "Rail
. Say

. Peach
. Feed
. Coat
. Foe

. Food

Hook:

» . VIODULE 224 VOWEL DIPHTHONGS
0i, Ow, Oy, Ou

P o B

Boy

. Join
" Employ

Cow
House

MODULE 3.11- ROOT WORDS

v B W

Inside
Rerun
Undone

. Redo

Beginner

MOi)ULE 3.12 COMPOUND WORDS

ho W

. Cowboy

Mailman

. Sunflower
. Something

Bedroom

©o168

6. Hive
7, Need
‘8. List
92 Flute
10. Tub

~

9. Leaf
10. Plain
11. Cease - »
12. Each ot
13. Play

14, Need

- 15, Jail -

. Coin
How
Mouse
Broil
Destroy

@R

. Foregone

. Misplace

. Semiannually -
. Twilight i
. Pretest t

k]

B e TR <ICN S o))

. Carport ¢
. Afternoon

. Woodwork

. Playtime

. Homemade

O L oo~

3

I
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MODULE 3t3: PLURALS

~ (A) 1. Hat — Hats 6. Fox — Foxes
" 2. Finger — Fingers . 7. Dress — Dressug,
3. Leaf — Leaves - 8. Shelf — Shelves
4. Pony — Ponies 9. Lady — Ladies.
v 5: Goat — Goats 10. Boss — Bosses
(B) 1. Goose — Geese 6. Deer — Deer
- 2. Mouse — Mice 7. Moose — Moose
. 3. Man — Men 8. Fish — Fish
! 4. Sheep — Sheep 9. Ox — Oxen
5. Child — Children 10. Foot — Feet
. s '
 MODULE 3.14 PREFIXES L
Dis, In, Re, Un, Ad, Al, Be, Ex, Fore, Im, Mis, Pre, Ac, En, Extra,
Non, Co, De, Em, Inter, Ir, Out, Post, Semi, Two
" (A) 1. Disfigure ' 6. Inward
2. Disappear 7. Undigested
"~ 3. Inside 8 Reclaim
4. Rerun 9. Unprepared
5. Unable 10. Redo
(B) 1. Adjoin 6. Impart
“2. Already 7. Mistreat
3. Beside . . 8. Preview
4. Exclaim - . 9. Precede
~ 5. Forward 10. Mistake
(C) 1. Acquisition 6. Encase
2. Endure .7. Endoderm
- 3. Extraordinary 8. Extrasensory -
) 4. Nonsense o "9, Nonconformist \
5. Nondiscript 10. Accept
(D) 1. Antisocial 6. Irregular
2. Cooperate 7. QOutside -
3. Departure 8. Postscript
4. Embark ' P . 9. Semiannual
L S. Interrelated - ’ 10. Twofold
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MODULE 3. 15 SUFFIXES

» \A\)

)

(B)

(O

D)

(E)

MODULE 3.16 CONTRACTIONS
1. Do not — Don't

Er, Ly, Ed Est,-Ing, En, Ful, Less Ment, Ness, Or, Y, Able, Ance,
Atxon,Erce, Ent Ion, Intion, Ous, Th, T:on Ure, Ward, Do, Hood,
lan, Ible, Ist, Ling, Sion, Some, Al, An, Ant,Ary, Ee, Ery, Escent,

Fy,lc Ice, Iciau, Ish, Its,lve Let, Ty

1. Reporter

~ 2. Madder

3. Sticker
4. Stopper
S. Smoker

- L Mapped

Lovliest
3\\7admg
4. Fatten
5. Joyful

1. Comfortable
2. Importance
3. Association
4. Existence
5. Persistent
6. ‘Invention

1. Hairdo

2. Statehood
2 I;ibrarian
4. Mandible,
5. Pacifist

1. Filial

2. American .
3. Important
4., Dictionary
5. Employee
6. Stationery
7. Incandescent
8. Fortify

. Can not — Can’t
Itis—It's -
You are — You're
I have — I've

IR
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bt
—_ O

—
Voo

—
=]

Ll e I e ]
| Wy = OO

SCo®No

. Happily
. Coyly .

Coarsely
Freely

. Quietly

Hopeless
Payment

. Shrewdness
. Operator

Sandy

. Recognition

M:ﬁicious
Width 2

. Traction -
. Conjecture

Homewagd

. Yearling
. Decision

Wholesome

. Guardian ~

. Handsome

. Prolific

. Beautiful .

. Magician i
. Foolish

. ‘Amity

. Inventive

. Couple¢

Beauty

You will - You’'ll
Would not — Wouldn’t
Could not — Couldn’t
Iam — Pm

They have — They’ve



MODULE 3.17 POSSESSIVES

(A) 1. Child — Child’s 6. Duck —~ Duck’s
2. George — George's - " 7. Group — Group’s
3. Man — Man’s 8. Pupi], — Pupil’s
4. Girl - Girl's 9. Wolf — Wolf’s
" . 5. Mary - Mary’s 10. Table — Table's ,
(B) 1. Charles — Charles’ 6. Books - Books’
2. James — James’ 7. Joneses — Joneses’
3. Boss - Boss’ 8. Kings* Kings’
4. Class — Class’ 9. Ladies — Ladies’
5. Frances — Frances’ 10. Communists — ommunist -
(C) 1. Children — Children’s 6. Sheép — Sheep’s
* 2. Geese - Geese's 7. Fish — Fish’s
. 3. Oxen — Oxen’s 8. Feet — Feet’s
4. Men - Men’s 4 9. Moose — Moose’s
5. Mice — Mice’s 10. Deer - Deer’s -

i

MODULE3.18 SYLLABICATION

(A) 1. Ladder 6. Matter
2. Slipper 7. Balloon !
3. Batter - "8. Ballast
4.  Skipper. 9. Parrot v
5. Chatter i0. Kitten »
* (B) ..1. Window . , &. Chapter .
2. Simple . < 7. Bluster o f
3. Carpet’ a 8. Sunset
4. Sister 9. System -
. 5. Problem / . 10. Comer.
(C) 1. Vegetable : " - 6. Carpenter
2. Marshmallow 7. Important
3. Elderberry ‘8. Cucumber - U
4. Consonant 9. Bicycle '
5. Beautiful 10. Yes'!erc!a'y 3,
(D) 1. Mid-dle 6. Par-a-graph
2. Ap-ple 7. Ar-ticle
3. In-for-ma-tion 8. Ti-ger " o
4. Exam-ple 9. Dic-tion-ar-y
5. In-ter-view 10. Com-for-ta-ble

w
. L4
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&+. - P i » v ,
ar MODULE 3.22 PUNCTUATION I B

(A) . 1. Mr. Bryant, our principal, was last seen out on the playgr und.
. Baseball, footbal!, basketball, and hockey are well-km}[vgvn tean.
sports. . !

[3%]

* - 3. Do you know the answer? -
4. “Do you know what time it is?” asked Joanna.
* 5. “Here they come!” shouted George.
6. Jeff'won the race! i
7. “Cuch! I cut my finger,” cried Ellen. » \ '
. 8. Will you go to the circus! ° ) L N
N -9. The next assignment is On page 97. ‘ °
: , 10. “Come a10ng with me,” said Mrs Grant.
) _(C) 1. Wher they entered the 200 the lion roared
2. Hammers saws and screwdrivers are tools of a carpenter
3. Thick gray fog covered.the ocean '
4. Will you take me to the store asked Davad
5. We won the game ‘ R
6. Is this the way to, the library o
7. Come here o
8. Mary asked Are you going to the pool today ’ ,/
9. No said Arthur I will not go '
" 10. Open your book turn to page seven and answer the quesnons
MODULE 331 NOUNS
(A) 1. Table s -7 - -9, Beautiful
2. Animal : - 10. The
3. Fhiladelphia . ‘ 11. Church ’a
- 4. Sing _ 12. Potato
5. Ship T 13. Run ’,
6. Balloon / J4. New
oo 7. Was . * 15..Dwarf
8. Aquarium - ‘ C @
= . . (B) L. Phillip opened 6. Dick wrote

2. Run home ) 7. Pen dropped-
3. Boy fell . 8. Open door -
4, Mother yelled L = 9..Wheel turned .

° 5. Street curved ’ 10, ‘Fxx‘ﬁmner ,

o : ‘ 172




MODULE 3.32 PRONOUNS

(A) 1. He 9. It
2. They 10. Him
3. Girl 11. She
4. We . 12, Us
5.1 13. Her
6. An. 14. Someone
7. Everybody 15. That
8. Our :
(B) 1. She went 6. You thought
2. 1 walked 7. Doit
3. You ate 8. They followed
4. Drink it 9. She cried
5. We swam ’ 10. ltried
(C) 1. John rode the bicycle.
2. The girls played in the yard.
3. Monkeys, giraffes, and lions live in the zoo.
4. Bill’s parrot talks.
5. Those are Mary's pencils.
6. The burglar went out the window.
7. Bob and I left for the game. -
8. Please give the books to Susan and me. .
9. Alice fell into the rabbit hole. ,
10. Will you take Jim, Bill and Joan to the circus?
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MODULE 3.33 VERBS

(A)

(B)

© -

®

MODULE 3.34 ADJECTIVES

(A)

—

. Snowy !
. Frenqh

PP W= 0NV LN~

Run

. Playing

People

Is e’
Are

Sews
Worker
Clyde

Sun shines
He goes
Horse trots
People sit
Go team

Cats

. My children
. You

. Hands

. His tooth

Tom d,rawsv

. She sKates
. Rabbit hops
. Shoes match

We think

Pretty

Happy  »
Angry _
Sunshine
Early

Black

N
\
B

. Bigboy runs
. White rabbit hops
. Sharp knife cuts

. Laughing clown

. Singing choir

—

e )
OV OW W O 00~

—

. Enjoy

Rested

. Napping
. Barks -
. Baby

Blowing
{Animals

Kitten drinks
They sing
We play

. Glue sticks
. Burn paper
. They

. Pencil

. Chair

. Faucets

. Our house

Poet writes

. Walter wiggles
. Boys swim

. They drink

. He runs

. Thelre

. Strong
. Biggest

. Colorful
. Late
. Gross

. Sing

. Brown shoes
. Thick fog
. Spotted carpet

. Proud father beams

. Difficult task.

»

-~
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1. Tim plays in the

area.

2. Books are kept in the library. ‘ ;L’
e 3. The play in the yard. <
4. The shoes were left on the steps
"5, The N boy fell'down. - -
~ " 6. John is wearing a shirt. ’
./ 7. Tom took his sister to the park.

. s
N
/

. /;

a)

(B)

©

1

i

U H WK = 03NN H WK

8.
9.
0.

Jim wanted
The day was’
Iwant

skates for his birthday.

cake.

MODULE 3.35 ADVERRS

=

o

S VPN U A WP -

. Falsely
. Neatly
. Sunny
. Better

Now

. Strangely §
. Quickly
. Flat ]

. Ballerma danced mmbly

. Engine rumbled sluggishly
. Music played loudly

. Merrily children chattered
. Policeman spoke-forcefully

. The boy was

He was __

. The bird was ___

. Please step

. The dog barked
. The: race started
. Dr. Smith

. The mansion was
. Our car drove

. The bus

ke

9. Quite -
10. Good ;
11. Somewhat-

“12. Sweet B

__happy. -

athletic.
ptetty,

13. Rather
i4. Lovely'
15. Very

6. Tiger viciously attacked"
+7. Records had not arrived
8. Badly injured fireman
9. They never came
16/ Day became too cold

s

takes a vacation.
beautiful.

arrives on time.



MODULE 3.36 PREPOSITIONS : s
(A) About, Above, Across, After, Against, Among, Around, At, Befare,
Behind, Beside, Between, Beyond, By, Down, During, Except, For,
From, In, Into, Like, Of, Off, Through, Throughout, On, Over, Past,
i Since, To, Toward, Underneath, Until, Up, Upon, Under, With,
- W ...l Without, In front of, On account of, Next to, In back of, In
spnte of, With regard to

. On the moon ° . 6. In front of the tower

B) 1
2. From a hilltop 7 Ath~" ich o
3. Under his bed ' Duovn isie gmbankment
4. Behind the door . 9 Across i .,%n'ige
5.. With an ax 10. .:io the water
(C) 1. John tripped ‘
2. Ilistered to the record
.3. The child rose timidly .
4. A policeman : entered the dark store. -
5. Bill searched . ' '
6. A doctor lifted the injured person.
7. A bonfire appeared’ .
8. The bird dove . .- ..
9. The skydiver jumped
10. we would go hungry

MODULE 3.37 ARTICLES AND/OR SPECIFIC DETFWNERS

(A) l This 6. An
2. Under - o 7. Girl
3. Next RS - 8. One
4. The 9. A
5. My 10. In
‘g) 1. Pretty sunset 6. Silly clown
2. The sky 7. The paper
3. Green tree 8. Largedog -«
4. An ocean 9. Abook
5. A blanket 10. An elephant
(C) 1. House 6. Herb
2. Tiger . : ‘ 7. Cowboy
3. Orchid 8. Eagle °
4. Pineapple 9. Apple
.5. Hour v 10. Dinosaur
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MODULE 4.23 SYNONYMS & ANTONYMS

(A)

(B)

th B WK —

N hHh W —

Pretty — Beautiful 6. Automobile — Car
Small — Little 7. Close — Shut

. Build - Construct 8. Fast -- Quick

. Big = Large 9. Pants — Slacks
Watch — Look 10. Cut — Slice

. Ugly — Pretty 6. Work — Play

. Good — Bad 7. Soft — Hard

. Sick — Well 8. Long — Short

. True — False ‘9. Wet — Dry

. Yes — No 10. Open — Shut

‘MODULE 4.31 CONTEXTUAL CLUES

(A) 1.
2.

3

4.

5.

(B) 1.
2.

//3‘

4.

5.

MODULE 4.41 SYNTAX

. Classroom outside nis airplane flew John always the paper. |

. Furnace sneakers Ken's not wet were dry the vdn put to.

. Daf€ late for party Al and"the dinner very were his.

. With my.I Saturda - every go deep-sea father fishing.

. Noisily children on young played playground the the.

N H W N -

It was hot at the Fair, but we were cool and shaded beneath the '
¢ano
Eric, the Jeading candidate, will probably win the election.

. Five hundred men were trapped down in the coal mire.

Everyone except Susie was invited to the party.
Since it ’s raining, the picnic was cancelled.

, John left school.
Alberi; ____ , will play 1 solo! :
All of us _ are going on a field trip.
Joan and Susan will go .

Judy will play golf.

I

2

v

MODULE 4.5 SENTENCE MEANING v

(B) 1.
2.

3.
. When he got home, Alvin ate a piece of p:e What did Alvin do

He was furious when Marty took the pie. Why was he furious?
Jim drew on his'sneakers because he was bored. Why did he draw
on his sneakers?

We will go to the store to buy bread and milk. What will we buy?

when he got home?

. We are going to the swur‘mmg pool be.ause the: afternoon is hot.

Where are we going?

177 °
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MODULE 4.52 FOLLOWING WRITTEN DIRECTIONS
1. Turn tovthe next lesson in your wqrkbook. Read the directions
carefully. Answer the questions. '

. :Read the next story in your bogk. Write two questions about it.
Tell me when you are done.

3. Take this note to the office. Ask the secretary to write her name
on it. Bring it back to my desk.

. Do these ten math problems. Check your work carefully Show
me your 2aswers.

S. Throw away all your used papers. Get a clean plece of paper
Copy these sentences on it.

Y

‘)qa

s

\

: \
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